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School District No. 73 (Kamloops-Thompson) acknowledges that it is on 

the territory of the Secwepemc Nation, specifically the territory of the 

Tk’emlups te Secwepemc People 

 

Kamloops School District No. 73 is located within the traditional territory of 

the Secwépemc people and includes the seven Secwépemc First Nations 

Bands: 

 

• Tk’emlúps te Secwépemc 

• Whispering Pines/Clinton Indian Band 

• Skeetchestn Indian Band 

• Simpcw First Nation 

• Adams Lake Indian Band 

• Little Shuswap Lake Indian Band 

• Neskonlith Indian Band 

 

Our school partners with Skeetchestn Indian Band through our Local 

Education Agreement and the Aboriginal Education Enhancement 

Agreement. 

 

 

 

 

 

 

 

 

 

 

 
 

CONTEXT  

 
Savona Elementary sits on the shores of beautiful Kamloops Lake in the 
community of Savona, forty-two kilometers west of Kamloops.  The school was 

https://docs.google.com/document/u/0/d/1u7IEVsclP4Sc6m1MYJIM1Lb7qxKC29BKeCLSvjGMZSM/edit
https://docs.google.com/document/u/0/d/1u7IEVsclP4Sc6m1MYJIM1Lb7qxKC29BKeCLSvjGMZSM/edit
https://docs.google.com/document/u/0/d/1u7IEVsclP4Sc6m1MYJIM1Lb7qxKC29BKeCLSvjGMZSM/edit
https://docs.google.com/document/d/1tBE0-voAoe7AUsRneKzxmNAw9fqaVj8kSuyLHMe_WfI/edit?usp=sharing
https://docs.google.com/document/d/1tBE0-voAoe7AUsRneKzxmNAw9fqaVj8kSuyLHMe_WfI/edit?usp=sharing
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established in 1894, and the original schoolhouse that is still used as a classroom 
today was built in the mid 1900’s. Within the school community, there is a strong 
sense of unity, pride, purpose, and accomplishment.  Currently, the school enrolls 
fifty-five students from Kindergarten through Grade seven.  There are three 
teachers, one principal, one secretary, one custodian, and two CEAs. 

Indigenous students make up 14% of our school population; there are three 
students on the Nominal Role from The Skeetchestn Indian Band.  75% of our 
students travel to school by bus, arriving from the Watson Road area and 
Deadman Creek Valley. The school has five regular sized classrooms - with one of 
those classrooms being used as a multipurpose room.  We also have a library, 
and a small gymnasium. We are able to visit the TNRD Library weekly that is 
across the street from the school. Multi-grade classes are the norm at Savona 
Elementary, and at present we have K/1, 2/3/4, and a 5/6/7 class.   

Savona Elementary also houses the Savona Early Learning Centre which offers 
full-time care for children aged 1-6 (in the basement), a pre-k all-day program 
(classroom upstairs) and offers before and after school care for school-aged 
children (classroom upstairs).  Savona parents are active and valued participants 
who support our school goals.  They actively fundraise and volunteer their time 
for the betterment of the school. Stakeholder support for the school is 
exceptional. Savona Elementary is viewed as the hub of the community and is 
used by community groups.   

We are a proud member of the South Kamloops Secondary Family along with all 
the other feeder elementary schools for SKSS. SKSS was kind enough to host all 
feeder schools with a link crew activity and school tour which reduced 
nervousness in the transition to high school for our students and actually 
created an excitement to attend SKSS next year. As a staff, we work diligently and 
with focus to help our students garner the skills, attributes and knowledge to 
prepare them for secondary school and beyond.  

 

 

 

 

 

 

  

Learning Goal  
 

INTELLECTUAL DEVELOPMENT 
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To develop the ability of students to analyze critically, reason and think independently, 

and acquire basic learning skills and bodies of knowledge; to develop in students a 

lifelong appreciation of learning, a curiosity about the world around them, and a capacity 

for creative thought and expression. 

 

DISTRICT GOAL: Every learner will develop competencies and skills to succeed 

academically. 

 

DISTRICT OUTCOME: Students will meet or exceed literacy/numeracy expectations for 

each level. 

 

SCHOOL RESULTS ANALYSIS:  

 

When analyzing our data, one must remember that we have very small cohorts, so 

strengths and weaknesses are magnified over such a small scale, depending on the 

relative abilities of the group. Hence, longitudinal data analysis following cohort trends is 

imperative in determining accurate data analysis.  

 

PRA Data and Analysis 

 
Savona Elementary PRA data is well below District data in Grade 1, but then it trends 

closer in Grade 2 and typically exceeds District data in Grade 3.  2024/2025 Grade 2 

PRA results are much lower than normal, but it is indicative of the cohort.  That group 

shows a 15% increase over last year, so it will be interesting to see these results in 

Grade 3 next year. This shows very positive growth over time, but further analysis of the 

Grade 1 data is necessary, as it is so much lower than District averages.  The graph 



                           

 

 

4 

below shows cohort trends as they progress from Grade 1 to 3.  You can see growth 

year to year over all cohorts.  

 

 

Positive Response Rate - Longitudinal PRA Results by Cohort 

,  

 

 

In the table above, it is evident that positive growth in PRA results by cohort occurs in 

Grades 2 and 3, but this also shows evidence that Kindergarten learning needs to be 

analyzed to determine why Grade 1 data is so far below District averages.  

 

 

 

 

 

 

 

 

NFRA Data and Analysis 
 

Five Year Fall NFRA Data  

 Grade 1 Grade 2 Grade 3 

2020-2021 Gr. 1 
cohort 

8% 40% 83% 

2021-2022 Gr. 1 
cohort 

33% 43% 80% 

2022-2023 Gr. 1 
cohort 

40% 80% 100% 

2023-2024 Gr. 1 
cohort 

14% 29%  

2024-2025 Gr. 1 
cohort 

29%   
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The above Five Year NFRA graph on the previous page shows a positive trend in Fall 

NFRA data in our Grades 5 & 6 students, with an increase this year in students 

receiving Proficient and Developing and a decrease in students receiving Emerging. 

Five-year longitudinal data is trending positively over time, but not quite at all-time 

highs. The next two tables show growth over this current school year, with Emerging 

staying static, Developing decreasing, and Proficient and Extending increasing.  This is 

a nice trend of growth for the year.  

 

 

FSA Results - Four Year Trend 
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Our Literacy FSA results do vary via cohort from year to year, but our three year 

average for all students is 1% below the District and Provincial results. Our diverse 

students’ results are basically on par with both Provincial and District results.  Our 

Indigenous students' results are 3% below the District average and 1% above Provincial 

scores.  

 

Language Arts Final Marks Data and Analysis 

 

Language Arts Final marks data last year showed a higher percentage of our students 

achieving DEV as compared to the District, while a lower percentage of our students 

were achieving PRO or EXT. This year’s data is almost the same as the District data in 

all proficiencies, showing improved results and learning.  

 

                  2024-2025     2023-2024 

            

Diverse Learner Final Language Arts Marks Data and Analysis 
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A previous concern from our school data was that an extremely high percentage of 

diverse learners were receiving either EMG or DEV as a final mark for Language Arts. 

Comparing last year to this year, the concern has arisen again, as no Diverse learners 

achieved PRO or EXT. Future work as a staff will be analyzing this data and 

determining the cause.  We will then need to implement pedagogy that will allow for 

more diverse learners to achieve a final Language Arts mark of PRF.  

 

                  2024-2025     2023-2024 
 

  
 

SCHOOL GOAL: 

As a staff, we will work to help every student achieve at minimum one year 

of literacy growth in each school year, while we develop literacy strategies 

and interventions that will allow struggling learners to achieve grade level 

literacy skills in a prescribed amount of time.   

 

We will also look to identify current instructional challenges related to 

reading and literacy and identify both student and teacher behaviours that 

can address this challenge.  We will then look to identify future learning for 

staff that will address this challenge (collaborative time in staff meetings 

and professional development days), as well as set both short and long-

term goals for actionable learning. 
AREAS TO CELEBRATE IN LITERACY:  

- Continuous improvement of PRA results from Grades 1-3 

- Very high positive response rate in PRA scores in Grade 3 
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- NFRA results improving from Fall to Winter sessions 

- NFRA results continuing to trend positively after last year’s dip 

- FSA results basically on par with the District and the Province 

- 14% decrease in students receiving a final mark of emerging in Language Arts 

- 11% increase in students receiving proficient or extending in Language Arts 

 

AREAS TO GROW:  

● K-1 literacy skill acquisition 

● Gr. 1 PRA results - 31% below District average; 3 year average is 29% below 

District average 

● Gr. 2 PRA results - 36% below District average; 3 year average is 13% below 

District average 

○ Likely a cohort anomaly 

 

OBJECTIVES:  

- The development of specific goals addressing our literacy challenges will be part 

of our year’s work.  We must first identify our challenges before setting goals for 

collectively changing some practice. 

- After data analysis, K-1 challenges appear to be the most prominent.  A 

review of programming was completed.  The following strategies were 

used again or implemented this year: 

 

SCHOOL STRATEGIES:  

 

To improve in literacy, we will:  
 

● complete the following assessments and enter the data into EdPLan: 

○ K – Screening Assessment 

○ Gr. 1-3 - Primary Reading Assessment - November, January, March, June 

○ Gr. 4-7 - Non-fiction Reading Assessment (Fall, Winter, Spring) 

● use these multiple sources of data to determine student strengths and challenges 

in literacy 

○ This information was used to guide content in LART reading groups, 

targeted interventions in class by the classroom teacher, and pullout CEA 

teaching. 

● identify current instructional challenges related to reading and literacy and 

identify both student and teacher behaviours that can address this challenge. 

● use data (locally sourced and K-survey, PRA, NFRA) to determine staff 

professional development needs in literacy instruction. 
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● use data (locally sourced and K-survey, PRA, NFRA) to determine staff learning 

needs in designing tasks and assessments that allow for improved differentiation 

in our multigrade classrooms 

● In our K-1 class, the following strategies were used: 

○ Continued use of Jolly Phonics and Heggerty instruction will occur. 

○ Developing fluency (modeling during read alouds, some decodable 

readers, PRAs) 

○ Developing comprehension (PRA questions, checking for 

understanding/inference during read alouds) 

○ Developing vocabulary (explicit teaching of words, eg: parts of a cow) 

● The Grade 1-4 class will be using the UFLI program as well.  It was not used 

during the 2023-2024 school year in this class, but great results were reported 

the previous year. Differentiation will occur with students that have already 

acquired this knowledge. 

○ UFLI was used on a pullout basis Monday to Thursday for struggling 

learners (3x/week) 

○ visual vowel valley on the wall 

○ Daily 3 

● In the intermediate class, a focus on written output continued.  For struggling 

readers, LART reading groups will continue, as well as differentiated instruction 

from the teacher and the use of CEA time to provide additional assistance and 

targeted reading strategy help on a small group basis.   

○ reading with a purpose 

○ reading for comprehension with a focus on context clues 

○ large and small group directed teaching 

○ ability based literature circles 

○ sight word practice 

● Implementation of a Balanced Literacy Approach 

 

To improve classroom practices: 

 

● We will complete task analyses and use the reflections to determine student 

struggles and necessary teacher changes in pedagogy to address literacy needs. 

Further work is to then discuss SET - student behaviours, educator behaviours, 

and tasks that create opportunities for learning and differentiation. 

● This work will inform the building of a pro-d schedule that addresses this need for 

the year 

 

To improve in grade-to-grade transitions, we will: 
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● School to School transition: attend the link crew tour and event put on by SKSS 

for our Grade 7 students.  

● Vertical Alignment: Ensuring that the curriculum is aligned across grades so that 

students build on prior knowledge without experiencing gaps or redundancies 

○ West Coast math continuum was explored and will be used next year in 

planning. 

● Continue to compare numeracy/mathematics/literacy pedagogical strategies 

between teachers to make sure scope and sequence are appropriate as well as 

making staff aware of strategies used in each class/grade level 

● Orientation events: We held two SPARK where students and parents could meet 

their new Kindergarten teacher and get familiar with their new classroom. This 

included a guided tour of the school, introductions to staff, and an overview of 

what to expect in the upcoming year. One session focused on literacy skills, 

while another focused-on SEL. 

● Classroom Visits: If students are nervous about the upcoming year, we facilitate 

students visiting their new classroom, spending time there before the school year 

starts to help them feel more comfortable. Since we are so small, this primarily 

occurs with new students, but some current students take advantage of this as 

well.   

○ For students showing inappropriate grade behaviour, they are taken on 

visits to the next highest division and then a discussion ensues focused on 

observed behaviour as compared to that individual’s behaviour in their 

class. The goal is to show students behavioural and academic 

expectations that they will encounter the following school year. 

● Gradual Entry for K’s: We hold parent/student interviews with the K teacher 

during the first two afternoons of the school year.  That information proves to be 

very valuable in hearing parental perspectives and expectations around their 

student. It also helps the teacher be much more familiar with students, as some 

students are very shy or quiet to start the year, so it can be very difficult to get to 

know the personalities of the students quickly. 

● Buddy Systems: This year, we paired Grade 7 students with four Grade 1 

students that have been moved from the K-1 class to a new Grade 1-4 class.  

We do not have enough lockers for all these students in our two older Divisions, 

so they get help transitioning from the other end of the building to their class or 

back to their cubbies. This has allowed them to be much more efficient with 

transitioning at the beginning and the end of the day. Once they were proficient in 

this daily transition, they were weaned off the help.  

 

To improve Aboriginal student learning, we will continue to: 

 

● include the history and impact of residential schools  
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● include Aboriginal ways of living, learning and teaching in our curriculum 

● include connections to land, history, language and culture 

○ The two upper Divisions made drums last school year.  They were used 

for music instruction in class.  Also, the Honour Song was taught, so it can 

be sung and drummed at events and in class. 

○ The Honour Song was played every Friday morning over the PA. 

● Continue to develop our relationship with the education coordinator (Shawna 

Deneault) at Skeetchestn. 

● Continue to attend events at Skeetchestn School to help break down barriers 

between the two communities. 

● Continue to host Skeetchestn School *(Grades K-8) for a June Fun Day. 

● Continue to teach the Seven Grandfather teachings October through May and 

link them to the Core Competencies. 

● Continue to distribute Intermediate student awards named after four Grandfather 

teachings - Coyote, Salmon, Eagle, Bear  

 

To improve learning, we will ensure that our resources meet our students’ needs by: 

 

● continuing to purchase learning resources that meet the literacy needs of our 

students 

● focusing CEA time to help students with literacy, not just behavioural support 

● further implementing push-in LART support where appropriate - student 

dependent 

○ This can be a challenge because students are sometimes more 

comfortable being pulled.  Some students have expressed that they are 

uncomfortable receiving assistance in class, as they do not want to “stick 

out” in front of their peers. This is generally the opposite for Grade 6 & 7 

students, as they do not want to be pulled out in front of their peers.  

 

Evidence From This Year and Next Steps: 

 

1. Staff Meeting discussion - Inclusive Education  

a. Adaptations - implementation 

b. Collecting data - how do we know if adaptations are effective; if they are 

positively affecting learning? 

i. What is our plan to do so? 

c. Using this information to inform our practice. 

2. Staff Meeting discussion - Inclusive Education 

a. Review of universal supports from CBIEP choices 

i. Which ones would be valuable for some of your students? 

ii. Collecting data - how do we know if adaptations are effective; if 
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they are positively affecting learning 

1. What is our plan to do so? 

a. Goal setting by students 

b. Students/teachers review progress 

c. students/teachers collect evidence 

iii. Inform our practice throughout the year 

3. Staff Meeting discussion - Inclusive Education 

a. IEPs reviewed students in each teacher’s class to create familiarity. 

i. Discussion around objectives and strategies as well as data 

collection and feedback to students. 

b. The idea of an Equity Transformation question was introduced.  SLP data 

was reviewed by teachers, looking for an inequity. 

i. This proved very difficult due to the small cohort size.  

4. Staff Meeting discussion - Inclusive Education 

a. IEP familiarity: Staff all looked at their IEPs and added comments to the 

anecdotal logs. This is a result of the continued discussion around data 

collection and effectiveness of strategies. 

5. Staff Meeting discussion 

a. Staff conducted a strategies review on IEPs given familiarity.  Staff were 

asked to determine which were effective. 

6. Staff Meeting discussion - Equity Transformation question discussion 

a. Equity question - frame it around math scope and sequence 

i. If we develop and use a math scope and sequence for Grades K-7 

at Savona Elementary…then we will be able to facilitate more 

seamless grade to grade transitions.  

ii. Most important skills by grade TBD by classroom teacher 

iii. Create grade by grade document that can be used for each 

student, will then support in year interventions and grade-to-grade 

transitions 

7. Staff Meeting discussion - Shifting of Literacy Goal in SLP to Numeracy Goal for 

next year: 

a. Draft scope and sequence developed - Savona Scope and Sequence - K-

7 (DRAFT) 

b. Teachers shared a math resource/instructional strategy 

8. Staff Meeting discussion  

a. Determining most important learning standards by grade - tracking student 

achievement by standard to determine interventions necessary 

https://docs.google.com/document/d/1BkeLAyiNDFbSO2vUrUMrV_Y4QK9uwh4AvRmTm1w6eiY/edit?tab=t.0
https://docs.google.com/document/d/1BkeLAyiNDFbSO2vUrUMrV_Y4QK9uwh4AvRmTm1w6eiY/edit?tab=t.0


                           

 

 

13 

Next Steps:  

- We will continue the strategies listed above in the school strategies section, 

which are numerous.  We have begun to dig into this, but there are years of work 

there. Transitioning to a growth mindset of analyzing student behaviours, teacher 

behaviours and task alignment takes time. This will occur across the curriculum. 

- As a result of the Equity transformation discovery process we undertook, and 

developing the equity question, a numeracy goal will be added next year, as a 

necessary area of growth was discovered during that process. A lot of work will 

need to go into tracking student achievement by prioritized learning standards.  

And following the tracking process, planning interventions for students not 

displaying proficient skills in relation to those learning standards will have to 

occur. The intervention piece is the key to working towards achieving that goal. 

 

 

 

 

 

 

 

 

 

 

 

 

Wellbeing Goal  
Feeling Welcome/Safe/Sense of Belonging/ Two or More Adults Who Care 

 

HUMAN & SOCIAL DEVELOPMENT 

To develop in students a sense of self-worth and personal initiative; to develop an 
appreciation of the fine arts and an understanding of cultural heritage; to develop an 
understanding of the importance of physical health and well-being; to develop a sense 
of social responsibility, acceptance and respect for the ideas and beliefs of others. 
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DISTRICT GOAL: Every learner will feel welcome, safe, and connected to their 
environments (district-school-classroom). 

DISTRICT OUTCOME: Students will feel welcome, safe, and connected to their 
school. 

 
SCHOOL RESULTS ANALYSIS:  

Year over year, an analysis of our School Learning Survey data has typically shown that 

our students are above District and Provincial data with respect to feeling welcome at 

school and feeling like staff care.  There was an anomalous result in 2023/2024 Grade 7 

students that drove Adults Care data. Regarding data pertaining to school belonging, 

results indicate that they are equal with both District and Provincial data.  2022/2023 

data showed a one-year dip to 45% of students feeling like Adults Care, but in 

2023/2024, that rose to above District and Provincial averages again.  Regarding 

students feeling safe, there was a decrease in 2023/2024, in which results were 6% 

below District and 7% below Provincial results.  Typically, Savona data is on par or 

greater than both District and Provincial results, but this is a trend worth looking at. 

 

 

 

 

 

 

 

 

 

 

 

School Learning Survey - Feel Welcome 
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In 2023/2024, 77% of our students felt welcome at the school. This is 8% above the 

District average and 6% above the Provincial average. 67% of diverse students felt 

welcome as compared to 59% in the District and 65% provincially. There is no value for 

Indigenous students. 

 

 

 

 

 

 

School Learning Survey – Belong 
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In 2023/2024, 56% of our students felt like they belonged at the school. This is equal to 

the District average and 1% below the Provincial average. There is no score for 

Indigenous students. Only 50% of diverse students thought they belonged as compared 

to 48% in the District and 50% provincially.  This is a steep decline year over year for 

Savona diverse students. 
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In 2023/2024, 70% of our students felt safe at school. This is 6% below the District 

average and 7% below the Provincial average. This is the  result of a significant drop in 

Grade 7 student responses to the survey, in which only 60% of students felt safe. The 

three year average is still similar to Provincial and District results.  
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In 2023/2024, 70% of our students felt like adults care at the school, which was a 

significant increase from the previous year at 45%. This is 3% above the District 

average and 7% above the Provincial average. 50% of Indigenous students felt like 

adults care, as compared to 66% in the District and 63% provincially. Only 50% of 

diverse students felt adults care as compared to 65% both in the District and 

Provincially.  This is a necessary area of discussion with staff and students next school 

year, due to the large discrepancy and the trend over the past two years..  

 

 

 

 

SCHOOL GOAL:  
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2024/2025 

 

Because our School Learning Survey results are typically solid and above or on par with 

District and Provincial averages, we chose not to focus on the district goal of every 

learner feeling welcome, safe, and connected to their environments or the district 

outcome of students feeling welcome, safe, and connected to their school. That is not to 

say there is no work in those domains though. Staff felt that it would be more beneficial 

for our students to develop a sense of self-worth and personal initiative.  This comes 

directly from the District Strategic Plan Well-Being section, sub-section Human and 

Social Development.  After having staff discussions and reflections, we felt it was the 

most necessary and worthy work that would benefit our students in an area of need.  

 

Having now viewed our data on student sense of belonging and adults caring and 

feeling safe though, we will need to revisit this as a staff and become aware of student 

feedback.  This goal will likely change to explore these results. 

 

The initiative goal is our focus from November and December. Classes utilized various 

strategies to reinforce this learning, such as a classroom currency, where rewards are 

earned each time a staff member ‘catches’ a student showing initiative, they were 

encouraged to share what zone they were in for emotional regulation, and ‘Gotchas’.  

The classroom currency earned the class student choice. Teaching zones of regulation 

and having students reflect on their zone allowed for initiative to occur because when 

regulated, they could function more effectively in the class. And the ‘Gotchas’ captured 

the teachable moment for the student receiving and for the students witnessing the 

positive act of initiative.  Truly, this was in the K-1 class, and initiative is a very difficult 

concept for those aged students to grasp, but it is worthwhile to set the foundation. 

 

For the past two years, we have had students work on passion projects to help develop 

their concept of self-worth. This year, all students completed a Science Fair project.  

Our hope is that learning about a chosen area of interest will improve student 

motivation. The improved motivation from increased student relevance has created an 

environment in which students produced amazing projects (especially given it was their 

first attempt), and we hope they feel an improved self-worth because of the pride in 

product. Students present this work to their families at a presentation of learning. 

Presenting to families has been very enjoyable for our students, and for our families as 

well.  The pride shown by students in their work when presenting adds to the feeling of 

self-worth as well. 

 

AREAS TO CELEBRATE:  
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● Feeling Welcome at School - three-year results from 2021/2022 to 2023/2024 

○ students were on average 12% higher than the District average 

○ three-year trend → -6%. 

● Adults Care  

○ Rebound of all students in 2023/2024 → +25% 

○ 2023/2024 - 100% positive responses from Indigenous students 

● Successful Science Fair - students interviewed admitted the completion of 

projects was difficult but worth the effort 

○ They admitted they had to show initiative to finish, and most were very 

proud of their projects (self-worth). 

● Each classroom teacher implemented a manner in which to teach and reinforce 

initiative. Staff interviews indicate feelings of success in their efforts.  

 

AREAS TO GROW:  

 

● School Belonging - three-year results from 2021/2022 to 2023/2024 

○ Diverse students three-year average decreased by 25% 

○ Fortunately, diverse students’ three-year average is still 23% above 

Provincial and District results 

● Feeling Safe  

○ 2023/2024 Gr. 7 students only showed 60% of them felt safe. 

○ Unfortunately, those students have transitioned to high school, so it is 

difficult to determine the root cause. 

● Improve our communication and teaching regarding the link between students 

producing science projects and developing self-worth. 

 

SCHOOL STRATEGIES:  

 

● Staff will analyze the school learning survey data followed by discussions of the 

need for plans to address lower than average results in students Feeling Safe. 

● Develop a new wellness goal, as our current goal is old and needs to change. 

● If the wellness goal does not (new Principal may choose to keep it) we will need 

to better communicate and teach the connection between developing self-worth 

via Science Fair or passion project completion to students. The choice will be 

determined next year by staff. 

● Continue with the presentation of learning; science fair or passion projects. 

● To improve our wellbeing, we will continue to draw two winners on Friday 

morning from the SOAR tickets given. Winners can choose a prize from the 

SOAR bin. 
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● Develop a ‘Wall of Success’ to acknowledge and celebrate both big and small 

accomplishments where students can display their work or achievements. 

● Encourage Self-Reflection: Have students keep a journal where they write or 

draw about things they did well and areas, they’re proud of. 

● We will continue to promote goal setting to help students set small, achievable 

goals and track their progress. Celebrate their efforts and achievements along 

the way. We will also involve students in setting classroom goals to give them a 

sense of ownership and contribution. 

● We will refocus on a growth mindset, emphasizing that mistakes are 

opportunities to learn and grow. We will use phrases like “Not yet” instead of “I 

can’t.” Time will be allocated during staff meetings for this work. 

● IEW and classroom teachers will further develop our monthly grandfather 
teaching themes as well as build opportunities to connect with our Aboriginal 
students. 

 

Evidence  

 

● Each teacher was surveyed and asked the following questions regarding both 

goals: 

○ What strategies did you use to address this goal in your class this year? 

■ Strategies were listed 

○ Were the strategies you used effective?  Why or why not? 

■ Results were positive in all responses. Some listed some changes 

to be made after completing the learning cycle. 

○ What intervention strategies did you use to help struggling learners? (only 

as pertains to the literacy goal) 

■ repeated reading with a purpose, reading for comprehension with a 

focus on context clues, large and small group directed teaching, 

ability-based literature circles, sight word practice/flashcards  

■ With the few that continued to struggle, I attempted to set up a 

smaller group lesson for them so they would go as a group after 

lunch with a CEA to practice UFLI. These lessons were a 

continuation of the lessons we were doing in class.  

■ semi-regular assessment of phonics knowledge, whole group 

instruction, small group instruction, scaffolding - some students 

sounding out/writing on own, helping some sound out letters and 

they write, sounding out and writing word on desk, writing in 

highlighter and having students trace over) 

○ Would you continue to use these strategies in the future?  Why or why 

not? 

■ All positive but all mentioned needs to refine pedagogy 
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● All students in Grades 1-7 were informally surveyed in Science classes following 

the completion of their science fair projects. 

○ General sentiment was it was a difficult but positive experience.  Many 

also said it was too difficult, and they did not enjoy the struggle.  This may 

inform future work in that student resilience may need to be developed as 

well as the tasks given to students may not be rigorous enough.   

 

Next Steps 

 

 2025/2026 

 

Discussions have occurred and it is generally believed that this wellness goal has been 

achieved, and it is time to refocus on something new.  A deep dive into this new goal 

will be necessary, as that discussion was only surface level this year. New strategies 

will be determined once the new goal is developed.  

 

Professional Development Plan 

 

In September 2025, staff will review this SLP report, focusing on data and strategies, 

and then build a plan to make those strategies actionable.  From this, our Pro-D 

committee will meet and determine our professional development plan for the year. We 

will then determine District supports as necessary. 
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STREET DATA STRATEGY:  

 
Provide your current equity-centred inquiry question: 

● If we develop and use a math scope and sequence for Grades K-7 at Savona 

Elementary…then we will be able to facilitate more seamless grade to grade 

transitions. 

Identify which cohort of learners (at the margins) the staff is prioritizing: 

● The goal is to develop a list of learning standards for each grade that are 

essential for the transition to the next grade.  Each students’ learning of each 

standard will be tracked and recorded. The students not displaying fulsome 

learning of each standard will then receive additional intervention. 

● Hence, the students in the margins will be the ones that do not display 

sufficient proficiency in any given prioritized learning standard. 

 
State one or two actions taken by staff to understand these learners’ school 

experience: 

● Teacher discussions of goals set by students: 

○ What is your motivation for setting that goal? 

○ What do you hope to accomplish by achieving that goal? 

○ Reviewing progress of goals multiple times per school year. 

 
Share how you have used, or plan to use, this information to create positive change: 

● We hope to improve Math/Numeracy skills in those students that struggle with 

math or just certain concepts.   

● This would help achieve our wellness goal of self-worth, as many students 

often voice frustration with Math, and you can see how their body language 

changes as well as their tone. 

● Discussions around appropriate interventions and classroom/school strategies 

to assist this learning.  

○ CEA use 

○ LART involvement 

○ Teacher based interventions 

 

 

 


