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Mission Statement
Our mission is to enable all students to develop their intellectual, social, emotional and
creative potential in a safe and respectful environment. Students will be guided and encouraged
to become responsible lifelong learners.
This is directly linked to our district’s vision wherein we work diligently for the success of
all students, while honouring inclusion and diversity of our learners.

School Context
Kay Bingham Elementary School currently has a population of 292 diverse learners in
Grades K through 6. Our in-school learning is currently down, as a result of the global
pandemic. However, we eagerly anticipate our enrolment returning to @ 325 students, post
pandemic. Our catchment area is within our neighborhood, thereby allowing our students to
walk to school each day. KBES has a strong home, community and school connection. Our
PAC is an amazingly active and committed group, providing numerous supports and
opportunities for our students and school. Our PAC has partnered with the school in
transforming our library from its traditional format to a learning commons space. They are also
strong supporters in sponsoring field trips and purchasing tables and benches for our
playground. We miss having our annual Christmas Gift Shop and our Family Fun Night BBQ;
which is hosted by our PAC.
Kay Bingham students are encouraged to actively participate in school and district
events such as Science & Heritage Fair, Young Artists & Authors and sports programs. Our
Intermediate students engage in an annual Young Entrepreneur’s project, which culminates in a
sale of their diverse products to staff, students and parents. We also have classes participating
in Farm to School projects. Recycling and increasing our awareness of being environmentally
friendly to Mother Earth and the importance of us all taking individual steps to protect our
environment is growing. While the majority of these programs were suspended during the
pandemic, our students were able to participate in an adapted Young Entrepreneurs program.
The level of project based learning continues to increase and is a highly engaging and a
wonderful learning environment for our students to connect their learning to their personal
passions and areas of interest. Typically, our four senior classes participate in overnight trips to
McQueen Lake. Spending time in our outdoor education facility is a great learning opportunity,
as well as, team building experience for our students. Our four senior classes also usually
have an opportunity to participate in three learn to ski days at Harper Mountain. Unfortunately,
these outdoor activities were suspended for this school year.
Our entire school is participating for the third year in the District’s Reporting Pilot. We
look forward to communicating student learning in a timely, frequent and diverse fashion with our
parents.
Kay Bingham Elementary School is in the final stages of transforming our traditional
library into a dynamic Learning Commons environment. Our goal is to have a learning
environment that is fluid in its ability to meet a variety of learning experiences and opportunities
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for students, families and staff. This transformation has been a 3 year initiative. Our final steps
is to implement a lego wall and purchase a light table for our students.
We continue to aspire to increase our ability to develop our
knowledge and understandings of First Peoples Principles of Learning
and incorporate Aboriginal worldviews and perspectives across the
curriculum. Indigenizing our school so that students and parents
automatically make a connection and feel a sense of belonging is
important. We encourage students, staff and parents to wear orange to
honour Aboriginal students who attended Residential Schools on
Orange Shirt Day. We continue to build drums and rattles so that we
can have drum lessons
in our classrooms
(Welcome Song and Honor Song). Aboriginal
Education workers have also provided a variety
of classroom activities for all students that range
from: storytelling, drumming and singing,
beading and crafts. Both of our Aboriginal
Education workers are encouraged to connect
with individual classroom teachers so that they
can provide specific learning activities within the
classrooms, as well as supporting students with
their academics. We continue to
expand our Aboriginal resources
for teachers so that they can readily incorporate Aboriginal content throughout the
curriculum. This year teachers participated in our District Aboriginal Professional
Development Day with Kevin Lamoureux and Mary Ellen Turpel-Lafond. In
addition, teachers read and engaged in rich dialogue and learning in Jennifer
Katz’ book Ensouling our Schools.
As we expand our guided reading sets, we also expand our Aboriginal titles. Our
resource collection continues to grow and support social emotional learning, as well as
Aboriginal art, worldviews and perspectives. We are pleased that we were able to offer both a
Boys and a Girls Aboriginal group once a week for our Grade 5 & 6 students. Our First Nations
Counsellor was able to collaborate with staff and families, AEWs and provide direct support to a
number of students.
While we have been denied the privilege of gathering as a whole school for assemblies
for special days and events, we were able to gather outside in June for The National Indigenous
Peoples Day. This was a special afternoon of drumming, singing and storytelling led by Mr.
Daniel Lysons, AEW and Mr. Peter Michel.
We understand the importance of early intervention and helping our youngest students
begin with strong literacy skills. All of our Kindergarten students participate in small group
phonological awareness groups, and all of our Grade 1 students participate in small group
guided reading lessons. We have an Aboriginal Lead Team that attends district workshops and
we have incorporated Spirit Buddies into our staff meetings.
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We strive to have all students at KBES to connect and celebrate their awareness of
“belonging, being and becoming.” We do this by welcoming students into our school and
classrooms, celebrating their unique strengths and stretches while at the same time providing
them numerous opportunities to develop their interests and passions, foundation skills and
understanding of themselves and their roles in their family, school, community and beyond. Our
DEWRS results shows an increase in students with a positive sense of belonging at school and
positive teacher-student relations.
We partner with the Boys and Girls Club and their Power Start Program. This program
allows students with chronic absences and tardies to be picked up at their homes and provided
with breakfast before starting their day of learning. We are fortunate to have a Meals Program
that allows families to voluntarily participate. At the same time, many families are provided full
and/or partial subsidies for their child/ren to participate in the program. Through Community
Links we are also able to provide snack items for those students who arrive to school hungry, or
don’t quite have enough food to sustain them throughout the day. We also are the beneficiary of
the Starfish Backpack Program, which provides food for weekends for many of our families.
As a staff, we continue to develop our knowledge, understanding and skills in
differentiating instruction and providing students with a variety of ways for them to demonstrate
their learning of key concepts and skills. We are increasingly having students use technology to
access reading material and share their thinking (voice to text). Staff have been introduced to
the concept of universal design for learning and 2 teachers participated in the UDL initiative with
the Inclusive Education Team. We respond to the diverse academic and social emotional needs
of our students in a systematic manner. Supports may range from individual check-ins, to small
group instruction, to a collaborative problem solving approach with staff, families, district staff
and community partners. We also are developing our ability to embed aboriginal content and
perspectives throughout the curriculum.

Engagement Process
KBES staff spent a significant amount of time seeking input, collaborating, identifying
themes and setting a course of future direction, with our school goals and identifying key
strategies for positive change moving forward with the initial development of our School
Learning Plan. As the School District develops a new strategic plan, KBES will also re-engage
stakeholders in a meaningful manner to establish a redefined course of future direction.
We began the process by determining what we believed are the desired attributes we
want a student leaving KBES at the end of Grade 6 to possess. This question was also
presented in the form of a survey to our parents, community and district partners. Face-to-face
interviews with parents at Family Games Night, as well as, phone calls to our Aboriginal families
occurred. All of our Intermediate students were asked to complete an on-line survey ranking a
variety of aspects of the Core Competencies. Finally, information received from Thought
Exchange was also used.
The amount of initial feedback from our stakeholders, allowed for rich discourse amongst
staff as feedback was organized into themes. It has been made clear that all stakeholders want
the same thing; for KBES students to develop the foundational, thinking, communication,
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interpersonal and intrapersonal skills and knowledge to be successful in their lives, both now as
learners and in all their future endeavors.
With all of the rich feedback, analysis and synthesis of information, KBES staff are
committed to ensuring our students continue to develop strong foundational skills in reading,
writing and numeracy. We also want to provide the opportunities and support for students to
develop perseverance, drive and determination when presented with tasks that are challenging,
require revisiting and improving and are completed over longer periods of time.
It is important to regularly communicate our school goals to our parent and staff groups.
We are including our school goals in our student agendas and also post them to our school
website. Periodically in our monthly newsletters, we will refer to each of the goals and objectives
and share how parents can partner in the development of their child’s academic and social
emotional growth.
With the new reporting pilot, teachers are communicating with families in diverse
manners and more frequently on the progress of students. The goal is that parents are always
well informed of their child’s academic progress and skill development.

Goal #1: 90 % of students will be fully meeting expectations in Language Arts & Math.
Related District Strategic Plan Goal
Priority 1: Ensure each student acquires strong foundational skills and core competencies.
Goal Area 1.2: Students will graduate with strong foundational skills in literacy and numeracy.

Goal Rationale
The development of strong foundational skills was a resounding theme through our stakeholder
engagement process. Developing strong foundational skills for students has been a
longstanding priority at KBES.

Evidence Related to Goal
Creating a collaborative school culture that focuses on student achievement via capacity building
of the knowledge and skills of staff is foundational in moving student achievement. Hattie
encourages educators to “know thy impact” by exploring the effect size of current strategies and
practices. Allington reminds us that while change is both slow and can promote anxiety, the quality
of instruction and level of support provided to teachers in the development of their knowledge and
skills will improve student achievement.

Performance Targets (click on links for data or refer to individual Appendices)
Kindergarten students will achieve at a 2.5 - 3 on the K survey (see Appendix A) in Print
Awareness (letter/sounds), Phonological Awareness & Numeracy Tasks.
90% of students in Grades 1-3 will be fully meeting or exceeding on the PRA (see Appendix B)
90% of Grade 4 students will be on-track or extending on the FSAs (see Appendix C)
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90% of all students will achieve at a proficient level in Language Arts and Math on June’s
Progress Report.
We are now part of the pilot for the District Numeracy Assessment (see Appendix D) and are
starting to track this data for Grades 3-6.
We are also now tracking our students’ achievement on the Non-Fiction Reading Assessment
(See Appendix E)
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Key Strategies and Initiatives
Strategy / Initiative

Resources

Quality of tasks and assessments
provided to students will be
routinely assessed by staff to
ensure they reflect: higher order
thinking, real-life, areas of
interest, are cross curricular, best
practice & diverse ways for
students to share/prove their
understanding.

Staff Meetings
Pro D
Workshops
Book Studies
(John Hattie,
Daily 5, Small
Group
Instruction,
etc)

Timeline

On-going

Actions

Staff will routinely engage in
collaborative dialogue, study
and reflection on
learning/teaching and
assessment in reading,
writing and numeracy.
Staff will explore structures
such as Daily 3 & 5 and
learning centres for the
purpose of providing small
group instruction.

Whole class reviews followed with
a linkage to classroom data
(NFRA, DNA, PRAs,
observations, etc) will be used to
engage in improvement cycles via
Sprints or Spirals
Year 4, June 2021: As a staff we continue to develop our knowledge and skills through
professional conversations, book studies and collaboration at staff meetings and professional
development days. Our professional resources continue to expand each year in Language Arts,
Numeracy, Aboriginal Education and Social Emotional Learning. Last year we all attended via
Zoom Jennifer Serravallo’s workshop on Reading and Writing strategies. In September we
completed a book study on Jennifer Serravallo’s books, The Teacher’s Literacy Playbook, Four
Steps of Turning Assessment Data into Goal Directed Instruction. This new learning supported our
current practice of Whole Class Reviews and improvement cycles using either Spirals of Inquiry or
Learning Sprints. Two teachers continued to be part of the School District’s Numeracy Lead
initiative, working closely with our District Numeracy team. While we do not have a full year of data,
our end of January Point of Progress showed that 36% of all students were not proficient in their
overall Language Arts and 29.5 % of all students were not proficient in Math.
Next Steps: As we continue to have staff turnover, it is important that we annually review our
progress and the key structures and knowledge (daily 5; daily 3, effective small group instruction,
guided reading and math, Social emotional Learning, Trauma, etc) with each other as both mentors
and learners in the areas of literacy, numeracy and social emotional learning. The ability to
implement effective structures that supports increased small group instruction is beneficial in
supporting student achievement. We will continue to reflect on the work of John Hattie and
“knowing our impact” and focus on strategies that yield a high effect size and have a strong
pedagogical foundation. As our efforts continue to meet with success, our collective teacher
efficacy will be further developed.
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Staff will collaboratively analyze
student achievement data &
develop action plans for the
purpose of improvement sprints.

Sprint ProD
On-going
Staff collaboration, action
NFRA
planning and reflecting on
PRA
student achievement.
Math
Participation in Sprints
Assessments
Report Cards
Year 4, June 2021: All staff have been supported in participating in Whole Class Reviews with their
colleagues and initiating Spirals of Inquiry or Sprint Learning Cycles as an improvement structure to
support student learning. Distinction between the 2 learning cycles were shared, highlighting the
similarities and differences. Two teachers joined Admin in Spirals of Inquiry Learning workshops.
We are encouraged to “become curious” about our students in specific areas and develop plans of
action that are effective in improving student engagement and learning. Staff are encouraged to
look at the assessment data on their class to guide decisions around student learning and teaching.
Three new staff members started to participate in the Spiral Learning series (4 sessions) this
school year, however, when the sessions were moved to after school, scheduling conflicts
occurred. Staff will continue to be encouraged to be curious about students, their sense of
belonging and their mastery of key learning skills and concepts.
Next Steps: Staff will continue to be encouraged to go deeper and dive into new learning with our
improvement cycles, ensuring that the strategies they have chosen to implement are effective in
accelerating student growth. We will continue to use Whole Class Reviews as an opportunity to
discuss our classes as a group of learners, identifying strengths and stretches. Staff will be
encouraged to utilize their learning on 4 steps on how to turn assessment data into goal-directed
instruction, using the work of Jennifer Serravallo and our various District Assesments (PRAs,
NFRA, DNA, FSAs, K Survey). It is important that we continue to have deep learning
conversations in the areas of social emotional learning, numeracy and literacy to further develop
our knowledge and skills and effectively support student growth and development in all areas.
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Continued Tier 3 RTI

LARTS

September June

Intensive small group
reading instruction (80
minutes/day for 5 days) for
5-6 weeks will occur.

Year 4, June 2021: Due to COVID-19 our Tier 3 Intervention was limited in the number of students
that were supported, and the length of time that support was provided, as we were required to
adhere to Learning Cohorts and a variety of control measures.
Next Steps: We look forward to fully implementing and continuing this intensive level of reading
support as it has proven to be very effective in accelerating student growth in reading.
Continued Early Intervention Grade 1

Continued Early Intervention Kindergarten

Up to 3
teachers for
each Grade 1
class for 30
minutes/day
Up to 3
teachers for
each
Kindergarten
class for 30
minutes/day.
Phonological
Awareness
Kits

September Spring Break,
each year

All grade 1 students will
participate in small group
guided reading lessons

December April, each
year

All Kindergarten students
will participate in small
group phonological
awareness lessons (36
lessons in total).
Additional CEA support will
be provided for focused
intervention on Letter/Sound
Knowledge.
Year 4, June 2021: Early intervention is critical in ensuring our students have the necessary and
critical skills to support their literacy development.
Next Steps: In addition to our commitment to small group intervention in our Kindergarten and
Grade 1 classes, these teachers have also been provided with Heggerty Phonological & Phonemic
Awareness Resources to support this important work. One teacher will lead a spiral of inquiry and
engage colleagues in professional collaboration and learning in supporting daily whole class and
small group learning in this critical area.

Goal #2 Competency Profiles: 90 % of students will show continued growth in Personal
Awareness & Responsibility

Related District Strategic Plan Goal
Priority 1: Ensure each student acquires strong foundational skills and core competencies. Goal
Area 1.1: Students will demonstrate growth in the thinking, communication and personal/social
competencies.
Priority 2: Connect each student to their interests and passions.
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Goal Area 2.1: Students will experience personalized learning that helps them discover their
interests and passions.
Goal Area 2.2: Students will be able to reflect on their learning and set goals for improvement.

Goal Rationale
KBES has always placed a priority on supporting students’ social emotional development. We
are a PBIS school that routinely teaches students that our school ROCKS when we all manage
our behaviour and talk to ensure that we are Respectful, Organized, Cooperative, Kind and
Safe. We have deepened our understanding of Adverse Childhood
Experiences/Trauma and the impact it has on the overall development of students. We have
also learned about and begun implementation of Mind-Up with students, encouraging them to
be present and aware of their body, mind and surroundings. The Core Competency of Personal
Awareness & Responsibility encompasses self-determination, self-regulation & well-being. Key
areas in self-determination and self-regulation will be our focus.

Evidence Related to Goal
The Core Competencies reflect social and emotional proficiencies that all students need to
develop in order to effectively engage in deep learning and becoming lifelong learners. KBES
staff have observed that many of our students struggle with sustaining effort, drive,
determination, and perseverance for tasks that are perceived as challenging.

Performance Targets
Personal Awareness & Responsibility Competency Survey (Separated by Primary &
Intermediate Students)
90% of students will be able to:
persevere with challenging tasks
celebrate their efforts and accomplishments
Solve problems themselves and identify when to seek help
Develop the skills needed to make their ideas work and continue even if it takes several
attempts
Give, receive and act on feedback
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Strategies and Initiatives
Strategy / Initiative

Resources

Timeline

Actions

Quality of tasks provided to
students will be routinely explored
to ensure they are reflective of:
being collaborative, cross
curricular with multiple goals,
complex, reflect real life (social
problems), project-based/ inquiry
based, allow for student choice.

Staff Meetings
Pro D
Workshops
(project based
learning,
inquiry
learning &
assessment;
developing
grit)
Maker Day,
Young
Entrepreneurs

On-going

Staff will routinely engage in
collaborative dialogue, study
and reflect on
learning/teaching and
assessment of project based
and inquiry based learning.

Use of student portfolios and
presentations of learning (school
fairs) that focus on student growth
and core competencies. Student
self-assessment and peer
evaluation routinely at the end of
projects.

Staff Meetings
Pro D
Workshops
(presentations
of learning,
peer, self &
staff
assessment of
core

On-going

Staff will learn together
about diverse opportunities
of student presentations of
learning
Development of common
student, peer and staff
assessment tool for core
competencies

competencies)

Develop, teach and reinforce
attributes of a KBES learner with
students; make learning visible
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Mustang Logo
Visible
Learning Pro
D

2017/18
Ongoing

Staff have identified
attributes of a KBES learner;
students will now engage in
the activity
A final Mustangs KBES
Learner will be finalized.
These will then be taught
and reinforced with the
school.

Progress on Goal and Summary Comments
End of Year 4, June 2021
We continue to teach and reinforce with students a comprehensive Social Emotional program,
while at the same time being aware that too many programs in place which can result in
“planned fragmentation”. Some staff members are also now incorporating opportunities for
students to increase their self awareness through Zones of Regulation and the Mood Meter.
We continue to implement a year-long plan of school-wide teaching and reinforcing various
aspects of SEL and a growth mindset throughout the school year. Unfortunately, not being able
to gather in assemblies on a monthly basis, has impacted this key strategy. We did adapt and
use our Monday whole-school Zoom Meetings, as an alternative. Last year a book study was
completed on The Growth Mindset Coach which provided a month by month focus and teaching
resources and suggestions for implementation. This year, our book study on Ensouling our
Schools, reminded us of the importance of connecting with students, teaching and reinforcing
the importance of respecting diversity, and being mindful of trauma and the impact on learning
and belonging. This book provided a variety of practical lessons an ideas for implementing
strategies immediately into our classes. Our re-designed Office Referral continues to
encourage adults not to document behaviour but rather reflect on the student’s behaviour to
determine if it is a ROCKS (respect, organization, cooperation, kindness or safety) infraction, a
lagging skill with conflict resolution (WITS) or an issue of regulating big emotions.
Next Steps: Staff will continue to be encouraged to look at behaviour as communication in an
attempt to be more effective in our responses and supports that we are able to provide students.
We will review WITS, Core Emotions, Trauma informed practice, calming strategies and growth
mindset with staff. We will also schedule a monthly focus for school assemblies. The Spiral of
Inquiry process will continue and promotion of Powerful Understandings by Adrienne Gear. The
school and teachers will continue to promote student self awareness and skill development in
social emotional learning and a strong personal identity a an individual, community and global
citizen.

Specific Support Frameworks
Each term an analysis of student achievement, with a focus on support, occurs for:
Aboriginal Learners, students with CCOs, students with Ministry of Education Designations, and
vulnerable learners. Regular Internal and External SBTMs occur for the purpose of problem
solving and supporting students both academically and socially/emotionally. LART support
continues to focus on developing lagging skills in the areas of reading and social/emotional
learning for all students. Ensuring equity for all students throughout their learning and
supporting all students as they develop their personal awareness and self-identity is promoted.

Next Steps for 2021/22: We will continue to acknowledge that in addition to our students, that all
adults at Kay Bingham Elementary School are also learners. Improvement cycles with focused and
responsive interventions will continue to be promoted at staff meetings. Staff development through
book studies, discourse and collaboration will continue to be a priority at our staff meetings as we
learn together and continue to foster and develop our collective teacher efficacy.
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Professional Learning Plan
The offering of quality and timely professional development will continue to be promoted during
our Non-Instructional Days. Regular book studies at Staff Meetings will continue to be a priority.
Staff will be encouraged to attend additional relevant professional development offerings both
within and outside of our school district. A growth mindset, capacity building of all staff and
fostering our staff’s collective efficacy will be an ongoing area of focus. We will continue to have
teacher leads with district initiatives in: Career Education, Aboriginal Education and Numeracy.
Next Steps for 2021/22: We are continuing to move towards the development of adaptive
expertise and collective teacher efficacy.
As KBES is part of the Reporting Pilot, our staff will continue to explore assessment
practices, including triangulation of data . We will explore alternate and effective ways of
communicating with parents throughout the school year. We will also engage in an exploration
of the curricular competencies, determining which are essential and foundational for student
achievement.
Finally, our staff meetings will continue to promote deep learning conversations and
collaboration time. By moving our staff meetings to Wednesdays, we will be able to work
closer with our Co-ordinators. A review of the components of a quality guided reading lesson,
Daily 5, Daily 3, Trauma Based Practice will also occur. Finally, we are looking at a professional
development day with the Thinking Consortium focusing on Creating a Thinking Classroom. We
will continue to collectively engage in common professional development as a staff and take
advantage of the quality learning opportunities provided by our School District.
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Appendix A - K SURVEY DATA
2020 & 2021 – Data not yet available

2019 & 2020 – Data not comparable, Spring Data Was Not
Collected Due To The Partial School Closure In Response To The
COVID-19 Pandemic
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2018 & 2019

2017 & 2018
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2016 & 2017
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Appendix B - PRIMARY READING ASSESSMENT (PRA)
Primary Reading Assessment Data – June 2021 – Data Not Available
Primary Reading Assessment Data – June 2020 – no data available
(COVID 19 – in-class learning suspended)
Primary Reading Assessment Data - June 2019

Primary Reading Assessment Data - June 2018
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Primary Reading Assessment Data - June 2017
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Appendix C - Foundation Skills Assessment
KBES FSA DATA
2020/2021 – Data not available yet. Data not comparable due to time of
administration

2019/2020
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19
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Appendix D - District Numeracy Assessment
5 strands include: interpretation, application, solving, analysis and communication

2020 – 2021,
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Fall

Spring

2019 – 2020, Fall
SPRING 2020 – DATA NOT AVAILABLE – IN-CLASS LEARNING
SUSPENDED
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FALL 2018/2019 Fall

23

Spring (New Data)

Appendix E - Non-Fiction Reading Asses
KBES Non-Fiction Reading Assessment Data
5 Strands: Determining Importance; Extracting Information from Text Features;
Vocabulary; Inferring; Critical Analysis

Fall 2020/2021 - Data Not Available Yet

Fall 2019/2020
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2018 - 2019 Fall
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Fall 2017-2018
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Appendix F - Primary
Personal Awareness & Responsibility Competency Profiles
2020 – 2021 - Data not comparable
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2019 – 2020 No data available – COVID-19 – in-class learning suspended
2018 - 2019
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2017 - 2018
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Appendix G - Intermediate
Personal Awareness & Responsibility Competency Profiles
2020 – 2021
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2019 -2020 Data not Available – COVID 19 In-class learning suspended
2018 - 2019

2017 - 2018
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