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School Vision
A caring community working together to SOAR toward our future.

Our Work in 3 Words or less is “SEE US SOAR”
In 2021-2022 our Mantra is “On ne cesse jamais d’apprendre”
WE NEVER STOP LEARNING
We will #beexcellent

School Context
Located in downtown Kamloops, Lloyd George Elementary is a single track French
Immersion school of choice with approximately 435 students. We have 20 divisions, 27
teaching staff, 3 Certified Education Assistants, 1.5 Learning Assistant Resource
Teachers, 1 Aboriginal Education Worker, a Principal and Vice-Principal. Lloyd George
has an active Parent Advisory Council and a highly involved parent community. Lloyd
George is pleased to offer a fantastic music program for grades 2 to 5 and a band
program for grades 6 and 7. Students who are interested in music enrichment can take
part in our morning Jazz Band group. Our student leadership program has enabled
many students to take on various leadership opportunities throughout the school year.
Lloyd George students are actively engaged in learning in many forms and the teachers
are continuously taking their own learning risks by trying new instructional strategies.
Adding new technology in the form of LCD projectors, Chromebooks, and iPads is a
goal the Lloyd George staff has been working towards. With our ever-changing society,
the Redesigned Curriculum, and a need for students to be global citizens, Lloyd George
students are well on their way to becoming educated, responsible citizens who can
speak Canada’s two national languages.
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School Goals
1. To improve student achievement in literacy and numeracy through the
use of formative assessment.
2. To help students become responsible and resilient citizens.

Learning Partner Engagement Process

As we move forward in the development and implementation of our School
Learning Plan, we will continue to strive to involve our learning partners for
feedback and insight. We have continued with several key initiatives as
well as introduced new directions to help keep our school learning plan
active and engaging.
Visible Goals
Last year we focused on making our school goals visible on our school
campus. We created posters for every classroom to display our goals. We
also asked classroom teachers to teach the students about these goals and
to make reference to them throughout the learning process. This year we
have continued with this plan.
PAC
Throughout the year at PAC meetings, we take time to update the PAC on
our progress with our school learning plan goals. PAC is informed of
professional development activities related to the plan, as well as
classroom projects and initiatives that relate to the school goals. Feedback
and questions from PAC have been encouraged during these ongoing
conversations.
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Communications
Last year, we redesigned our school communications in an effort to develop
parent education on the topic of formative assessment. Weekly emails are
sent home which often include articles or visuals which highlight formative
assessment practices in the learning cycle. We also tried to include
highlights of formative assessment in action on our campus in our monthly
newsletters and on our school website.

District Team Feedback
Last year the district team recommended that we develop inclusion and
equity into our school learning plan. We took this feedback to “heart” and
we have implemented some key practices in an effort to be more inclusive
and achieve equity for all students. We have designed a daily reading
program in which our Aboriginal students read daily with our AEW Brenda
Jules.
Student Feedback/Input
Students were asked for their input through the DEWRS and Student
Learning Surveys. Students responded to several key questions which
asked them to report on the two goal areas in their learning environments.
Focus Areas 2020/2021
In response to the feedback we have received we plan to do the following:
1. We used monthly newsletters, the school website and sent weekly
emails to the entire school population highlighting upcoming events.
2. We explored and developed the use of feedback as a formative
assessment tool.
3. We prioritized staff collaboration time at staff meetings.
4. We seeked input from students, staff and parents on the topic of
feedback.
5. We partook in the Reporting Pilot for the first time in the 2020/2021
school year.
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6. We made Social Emotional learning a priority given the current
context.
History of Formulation of our School Learning Goals
In early March 2017, a full school learning forum was held at Lloyd George.
Invited guests included parents, teachers, support staff (CEA, AEW,
custodian), students, and administrators. The day consisted of building a
new school vision, looking at academic data (reading data for primary and
intermediate, report card marks, and FSA results), surveys (parent,
student, and teacher), and ThoughtExchange information, and deciding on
two focus areas for the goals. The potential goals were brought forth to staff
and PAC meetings where more input could be given from the two groups.
The staff spent time discussing the goals and potential needs of the staff
and students in relation to the goals. Two additional staff meetings were
held to write SMART goals and determine potential strategies. This plan
was presented at the June PAC meeting.

Goal 1: To improve student achievement in literacy and
numeracy through the use of formative assessment.
District Strategic Plan Connections
Priority 1 - Ensure students obtain foundational skills and core competencies.
● Critical thinking and creativity, communication, and social abilities.
● Graduate with strong foundational skills.
Priority 2 - Connect students to their interests.
● Support personalized learning to help students to discover their interests and
passions.
● Ensure opportunities for student goal setting and reflection on learning.

Goal Rationale
Historically, Lloyd George has had excellent results on FSAs, ÉLAP and
Nonfiction reading assessments. Throughout our surveys, parents and
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teachers indicated that foundational skills were very important to them.
Being a French Immersion school and having students learning two
languages, we decided to continue to work on Reading, Writing, and
Mathematics. In our surveys, we were also able to confirm that student
anxiety was high. Looking at the willingness of our parents and teachers to
work on foundational skills and the anxiety being high, we decided to use
Formative Assessment to improve both of those areas. When students can
learn and make mistakes without being penalized for marks we think it will
reduce anxiety. Having clear criteria and expectations plus being able to
get feedback to improve their work as they are working should also reduce
anxiety for our students.
“Assessment is the bridge between teaching and learning.”
-Dylan Wiliam
According to John Hattie (Visible Learning, 2008 and Visible Learning for
Teachers, 2012), the work that teachers do in the classroom is measured
by how effective a strategy is for student learning. The average growth in a
particular area over the course of a year has a 0.4 effect size. Hattie has
done several meta-analyses that show there are some factors that have a
greater impact on student learning than others. Some of the factors that are
related to formative assessment that have a greater effect size are:
feedback (effect size of 0.73), formative evaluation (0.68), self-questioning
(effect size 0.64). These factors will be embedded in our strategies within
the formative assessment goal.
“Ownership, autonomy, confidence, and capability fortifies students with
increased levels of resilience. Raising student resilience can derail a
dangerous cycle for many students who attribute their failure to perform
well on classroom tasks to a lack of academic ability. … Resilient learners,
on the other hand, bounce back from poor performances and adversities.
They attribute their failures and their successes on learning tasks to factors
within their control. They rebound rather than giving up in the face of a
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challenge. Resilient students believe in their capacity to adapt what they
are doing and how they are doing it in order to succeed” (Moss &
Brookhart, 2009).

Specific Support Frameworks
-

-

Literacy preps for grade ones
Small group intervention for reading, writing, and math
Strong music program that supports literacy
Aboriginal learning opportunities and focus groups with Aboriginal
Education Worker
Universal design for learning professional development for teachers
(guest speaker at staff meeting, circulation of current research based
professional reading).
Aboriginal Enhancement Agreement
First Peoples Principles of Learning
Learner Centred Design
Inclusion Policy
OECD 7 Principles of Learning
District Strategic Plan Priorities

Formative Assessment Professional Development Time
Formative assessment is a universally designed program to help every
student no matter where the student's knowledge entry is. By using
formative assessments, teachers help students improve their performance
throughout the learning continuum. Formative assessment supports
struggling students by giving specific feedback and support as they work
toward specific learning targets. Formative assessment further supports
Aboriginal learners by helping them understand how to improve their skill
and knowledge. Regardless of the entry point for students, and the overall
ability level in which they are performing, formative assessment will allow
students an opportunity to develop and improve through specific feedback
and information. Students requiring additional support will also be provided
with the opportunity to access CEA and LART to support their learning.
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Data Related to Goal/Evidence
In order to identify if students are improving or not in their foundational
skills, we will collect data at the beginning of the year and at the end of the
year. These targets will be moving targets from year to year depending on
the Fall results. This will give us a true reading of where our students are
and where we need to go for improvement. By doing this, we encourage
every student to improve whether they start below, at, or above grade level.
Our goal would be to have every student improve no matter where they are
at the start of the school year.
The following data will be used to determine the growth of students in
relation to goal 1:
● DART reading data (French Reading Assessment) for grades 4 to 7
(fall and spring)
● ELAP (French reading assessment) for grades 1 to 3 (fall and spring)
● Student Learning Survey
● FSA Foundational Skills Assessment Results (annually)
● Math Grade on Report Card (Fall and June)
● DNA grades 3 and 6 (Fall and Spring)

Strategies and Initiatives
Here is a calendar of what we will work with staff and students:
1. Co-create clear criteria and learning targets (2017-18)
2. Set goals with students (2018-19)
3. Involve students with self and peer assessment (2018-19)
4. Provide effective and timely feedback (2019-20 and 2020-2021)
5. Ask questions to promote higher level and critical thinking skills (2021-22)
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6.
7.

Engage students in asking effective questions (2021-22)
Encourage problem solving and innovation (2021-22)

Data Results for Goal #1
Looking at the spring 2021 data, we have seen an improvement within our
students in relation to French reading, writing and numeracy (as measured
by ÉLAP, report Cards, DART and District Numeracy Assessment Data).
This increase was also seen within our Aboriginal student population at the
intermediate levels.
When we looked at our Aboriginal learners in the Fall we identified them as
lower than the rest of the school population in reading. We implemented a
daily English reading program starting in grade 3 for our Aboriginal
students with our AEW. In math, Aboriginal students' results were on par
with the rest of the school.
Comparing fall and end of the year data, we can see an increase of 10%
for our Aboriginal students at the intermediate levels. We did see a dip in
the area of primary French reading for our Aboriginal students. Having a
central focus on primary French reading for our Aboriginal students should
be a focus moving forward.
Finally, we have not separated our students with exceptionalities in our
data. They are included in their grade level but not in separate data. We
already know these students are struggling, that's why we have IEPs for
them.
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Foundational Skills Assessment Data
Grade 4 FSA

2017-2018

2018-2019

2019-2020

Reading

80.0%

84.7%

85.8%

Writing

83.3%

96.6%

90.9%

Numeracy

70.0%

88.1%

78.8%

Grade 7 FSA

2017-2018

2018-2019

2019-2020

Reading

82.5%

92.1%

91.3%

Writing

85.0%

92.1%

93.3%

Numeracy

72.5%

85.7%

77.8%

How often would you say you receive feedback from your
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teacher before completing an assignment?
None

Few

Sometimes

Often

3%

14%

54

29%

Fall and Spring ELAP (French Primary Reading Assessment)
% Students
Emerging

Fall 2020
Grade 1

% Students
Developing

% Students
Proficient

% Students
Extending

52%

39%

9%

Spring 2021
Grade 1

2%

25%

44%

31%

Fall 2020
Grade 2

15%

19%

60%

6%

Spring 2021
Grade 2

13%

9%

48%

30%

Fall 2018
Grade 1

17%

24%

59%

0%

Spring 2019
Grade 1

20%

17%

29%

34%

Fall 2019
Grade 2

18%

19%

44%

19%

Fall 2020
Grade 3

13%

29%

55%

3%

Spring 2021
Grade 3

9%

23%

53%

15%

Fall 2018
Aboriginal

20%

15%

60%

5%

Spring 2019
Aboriginal

29%

10%

29%

33%
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Fall 2019
Aboriginal

21%

Fall 2020
Aboriginal
Spring 2021
Aboriginal

31%

36%

36%

7%

30%

60%

10%

23%

46%

Fall and Spring DART (Intermediate French Reading Assessment)
% Students
Emerging

% Students
Developing

% Students
Proficient

Fall 2020
Grade 4

27%

56%

17%

Spring 2021
Grade 4

11%

52%

37%

Fall 2020
Grade 5

2%

67%

31%

Spring 2021
Grade 5

6%

52%

40%

Fall 2020
Grade 6

4%

79%

17%

Spring 2021
Grade 6

17%

33%

48%

2%

Fall 2020
Grade 7

13%

29%

54%

4%

57%

43%

Spring 2021
Grade 7

% Students
Extending

2%

Fall 2020
Aboriginal

20%

45%

30%

5%

Spring 2021
Aboriginal

2%

44%

45%

0%
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District Numeracy Assessment - Grade 3 & 6 Students Only
This is the first year that Lloyd George has participated in the District
Numeracy Assessment (DNA). One of the challenges that we are working
through revolves around whether the assessment is completed in English
or French. We have settled at this point on allowing student voice and
choice. They will choose which assessment format to complete the DNA
in.
Emerging

Developing

Proficient

Fall 2020
Grade 3

22%

53%

25%

Spring 2021
Grade 3

4%

39%

57%

Fall 2020
Grade 6

11%

54%

35%

Spring 2021
Grade 6

2%

56%

40%

Extending

2%
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Math Snapshot Fall and Spring

Emerging

Developing

Proficient

Fall 2020
Grade 1

12%

77%

Spring 2021
Grade 1

5%

95%

Extending
11%

Fall 2020
Grade 2

2%

11%

77%

9%

Spring 2021
Grade 2

2%

6%

76%

16%

Fall 2020
Grade 3

29%

62%

9%

Spring 2021
Grade 3

17%

79%

4%

30%

66%

1%

Spring 2021
Grade 4

28%

69%

3%

Fall 2020
Grade 5

17%

66%

17%

Fall 2020
Grade 4

3%
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Spring 2021
Grade 5

10%

79%

11%

Fall 2020
Grade 6

8%

33%

51%

8%

Spring 2021
Grade 6

4%

23%

69%

4%

Fall 2020
Grade 7

12%

40%

42%

6%

22%

60%

18%

23%

57%

10%

20%

50%

30%

Spring 2021
Grade 7
Fall 2020
Aboriginal

10%

Spring 2021
Aboriginal

Goal #1 Lloyd George School Professional Development Activity Log
September

Action:
❏ Reviewed School Learning Plan with staff
❏ Purchased professional books for all staff titled “Visible Learning
Feedback” by John Hattie
❏ Pro-d day focused on Feedback and new reporting
❏ Professional standards reviewed
❏ Collaboration time provided to teachers for work on feedback
Why we are taking this action: Teachers need time to explore these
concepts and to co-construct plans with colleagues. Furthermore, they
need access to tools and strategies to implement our school goals.

October

Action:
❏ Collaboration time for teachers to create presentations on
Feedback book at later staff meetings
❏ Professional discussion on how to connect feedback specifically
to literacy and numeracy
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❏ Presentation of First chapter on Feedback.
Why we are taking this action: We have recognized that teachers are
using feedback in the classroom, but most of the feedback was targeted
on writing or social emotional. We need to dive deeper into specific
feedback with literacy and numeracy.
November

Action:
❏ Grade 1 and 7 teachers presented chapter 2 on Feedback at a
staff meeting.
❏ AEW worked daily with aboriginal students who were struggling
with reading.
Why we are taking this action:
❏ We reviewed our feedback strategy through John Hattie
❏ During staff meetings, teachers have the chance to listen and
coach each other about different pertinent topics

December

Action:
❏ Kindergarten and grade 5 teacher's present chapter 3 on
Feedback at a staff meeting.
❏ Review data for aboriginal and vulnerable students
❏ Review of DEWRS results with staff
❏ Review updated school plan with staff
Why we are taking this action:
❏ We need to review our school goals, to put them at the forefront
again
❏ Teachers need to be familiar with DEWRS results so that they
can use this information to help guide their teaching practice
❏ We want to deepen our feedback strategy understanding through
John Hattie

January

Action:
❏ Grade 2 and 4 teachers present chapter 4 on Feedback at a staff
meeting.
❏ Grade 3 and 6 teachers present chapter 5 on Feedback at a staff
meeting.
❏ Start a monthly French vocabulary challenge.
Why we are taking this action:
❏ We want to deepen our feedback strategy understanding through
John Hattie
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February to
May

Action:
❏ Teachers will bring feedback examples happening in their
classroom to share at staff meetings
Why we are taking this action:
❏ We wanted to promote the use of feedback around the school

Staff professional development for both goals will take place during staff meetings and
on professional development days. Teachers will be provided with collaboration time to
work on these skills. We are planning to develop one or two aspects of formative
assessment per year. We will also reserve funds for teachers to observe each other
and give each other feedback about their questioning skills and feedback to students.
We will also reserve funds for teachers to have time to collect and analyse data for their
class.

Theory of Action - Goal #1 Formative Assessment
If we continue to facilitate our implementation cycle of learning using
professional development, collaboration time and resource sharing
with formative assessment practices we will see teachers engaged and
interested in refining their use of formative assessment practices in the
classroom. We will also see students actively involved in co-constructed
criteria, self assessment, peer feedback and personal goal setting.
Ultimately, all students will continue to grow in their ability to reflect on
their learning and make positive choices that have an impact on their
academic success in both literacy and numeracy.

16

Moving Forward - Goal #1 Formative Assessment
In order to make progress with our formative
assessment goal we need to do the following:
●
●
●
●
●
●

Keep using effective feedback as our strategy in the future. We know
it is possibly the most important part of formative assessment and we
want to make sure we are doing it effectively and consistently.
Continue to “loop back” to the great work that has been done on our
school campus and allow staff time to make connections.
Expand our use of feedback beyond writing.
Keep our School Learning Plan Goals visible and a focal point
Continue to involve learning partners in developing and improving our
plan.
We want teachers to slow down the timelines on projects so as to
give enough time for feedback and improvement.
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Goal 2: To help students become responsible and
resilient citizens.
District Strategic Plan Connections
Priority 4 - Foster Inclusive, Adaptable, and Accountable Culture.
● Focus on individual and collective responsibility for meeting standards and
contributing to the district.
Priority 5 - Strengthen Partnerships to Enrich how we lead, learn and work.
● Participate in community based activities and learning opportunities.

Goal Rationale
As previously mentioned, when we did our surveys of parents, students
and teachers, our suspicions were confirmed, the anxiety level of our
students is high. Since our students are experiencing an increase in their
levels of anxiety, the staff, students, and parents felt it was necessary to
focus on strategies that would develop self-regulated and mindful learners.
Students who are self-regulated, mindful, and know how to treat others,
perform at higher levels academically.
Furthermore, when students were surveyed, many students mentioned the
SOAR Behaviour Matrix in a positive way. They said that Lloyd George was
such a great school because we are committed to making everyone feel
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included, successful, comfortable, and respected. They said that we SOAR
at Lloyd George. Therefore we decided to not only continue with our PBIS
program, but to expand it by bringing experts to teach our students how
kindness can be stronger than any bully.

Specific Support Frameworks
- Check-In, Check-Outs
- Aboriginal learning opportunities, focus groups with Aboriginal
Education Worker
- Aboriginal Enhancement Agreement
- Inclusion Policy
- OECD 7 Principles of Learning
- Dare to Care Program
- PBIS Committee
- Skill Development Groups for Students who have anxiety
- Collaborative Problem-Solving Approach to Discipline
- Professional Development Time
We are using a universal type of approach (PBIS) for all our students
(including Aboriginal and students experiencing difficulties in a social
context). PBIS focuses on all students with extra interventions for the 5%
of our student population who need extra help. The 5% of our student
population who need extra help may or may not include Aboriginal and
academically challenged students.

Data Results for Goal #2
Looking at this year’s data, there is an increase in incidents. Compared to
last year, we have a big increase, but we have to remember that last year
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was cut short due to COVID-19. Compared to two years ago, we see a
small increase of 7 incidents over the school year.
From these incidents, we have seen a decrease in bullying behaviour from
2.11 % in 2019 to 1.64% in 2020 to 0% in 2021. We have also seen a
decline in disrespectful behaviour over the past 3 years, from 21.13% in
2019 to 18.03% in 2020 to 15.93% in 2021.
One area to work on in the future is physical aggression. Although most of
the physical aggression came from a limited number of students, it did
increase from 2 years ago. In 2019, physical aggression counted for
26.76% of the incidents, compared to 57.38% last year and down a little to
42.48%. Some students have a hard time self-regulating on the
playground when they are getting mad. We need to help them find
strategies that will make them more successful in that area.
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Data Related to Goal/Evidence
- MyEd conduct data (K-7)
- DEWRS (District Engagement, Well-Being and Resiliency Survey
4-7)

My Ed BC Conduct Data Spring 2021 - 113 Incidents

My Ed BC Conduct Data Spring 2020 - 61 Incidents
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MyEd Conduct Data Spring 2019 - 106 Incidents

2018/2019
Conduct
Incidents

2019/2020

2020/2021

106

61

113

(average of 10.6
incidents per
month)

(average of 8.7
incidents per
month)

(average of 11.3
incidents per
month)
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2020/2021 Fall
DEWRS Survey

2019/2020
DEWRS Survey

2018/2019
DEWRS Survey

23

Strategies and Initiatives
1.
2.
3.
4.
5.

6.

Continue to focus on the school-wide social responsibility SOAR
matrix through in-class lessons, and school-wide blitzes.
Continue to maintain a committed PBIS team with broad staff
representation.
Allow collaboration time to work on improving responsibility and
resiliency in our students.
Explore new social emotional learning to improve student confidence
and comfort level at school.
Use the core competency language with students to help build
student awareness and understanding of these competency skills in
our students.
Continue to develop and promote our school virtue program.

Professional Learning Plan
Our plan is to continue to develop and work on our PBIS SOAR matrix.
In the 2018-19 school year, we decided to teach a different virtue to each
grade. Teachers picked a virtue that has been problematic for their grade
level in the past. Teachers have worked diligently to teach these virtues to
their classes. Teachers will keep the same virtue for the grades year after
year so students can learn and live through all eight virtues by the time they
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finish Grade 7 at Lloyd George. Our staff remain committed to teaching
their virtue each year.

Goal #2 Lloyd George Professional Development Activity Log
Fall

Action:
❏ Established a new PBIS Committee (two previous members
moved away)
❏ Establish COVID protocols for staff and students
❏ Review school matrix with staff and students
❏ Each teacher will establish rules and consequences with their
students.
❏ Review virtues for each grade level

Why we are taking this action: To continue to build and maintain a
common understanding and common language across our school
community when talking about behavioural expectations. It was also
important to facilitate the opportunity for students to feel connected
to Lloyd George and clear about our campus-wide expectations.
Furthermore, we want all staff to have a cohesive understanding of
our school wide expectations. Also, we would like all students to feel
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safe, accepted and connected at Lloyd George.

Winter

Action:
❏ Reviewed conduct data on a monthly basis
❏ Winter expectations Reviewed with staff and students
❏ Pink Shirt Day Collaborative Kindness Activity
❏ Virtues Program being done in each class
❏ Weekly emails to parents highlighting Dare to Care
components.
Why we are taking this action: We are looking forward to building
student resiliency in a variety of areas. We have also worked on
trying to help student’s build positive peer connections. Various
activities noted above are purposeful in that they are planned to
create a sense of community and belonging in our school. We know
that when children feel connected they will gain confidence and be
able to take more risk in their learning.

Spring

Continued to review conduct data on a monthly basis
Virtues Program continued to be taught in classrooms
SOGI promotion throughout the school (kits in library for staff
to sign out)
Anti Racism/Anti Bullying district resources presented to staff
Why we are taking this action: We are looking to continue to
develop our virtues program throughout the school and promote a
more well rounded inclusive culture here at Lloyd George.
Connections between staff and students and students and students
supports the continued growth of a resilient Lloyd George student
population.

Theory of Action - Goal #2 Resiliency and
Responsibility
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As a school staff, we recognize the need to narrow our focus in the area of
resiliency. We understand that students need regular opportunities to
develop their resiliency and responsibility skills. Once we provide the
opportunity to practice resiliency and responsibility, our students will
benefit. As a result, we will observe students to be able to use resiliency to
improve their behaviour and sense of belonging in all school settings. We
need to reserve some time as a staff to explore resiliency and plan from a
research-based perspective as to how we can best support our students in
building resiliency skills.

Moving Forward - Goal #2 Resiliency
In order to make progress with our resiliency goal we
need to do the following:
● Allot time to work with all staff members in developing our skills to
help students problem-solve and become increasingly independent in
managing their own behaviour
● Continue to involve our learning partners in providing feedback
● Continue to monitor our data to be able to recognize significant
changes in student behaviour and sense of belonging
● Continue to engage the PBIS committee in planning for this goal area
in our school
● Explore new social emotional programming to help self regulation.
● Explore new strategies to reduce physical aggression.
UPDATE as of SEPTEMBER 2021
SCHOOL LEARNING PLAN
Each year, schools must have school goals as part of their School Learning Plan. This
year the school will be focusing on two goal areas:
1. To improve student achievement in literacy and numeracy through the use of
formative assessment.
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2. To help students become responsible and resilient citizens.

This year, Lloyd George plans to continue building on our numeracy and literacy goals
by identifying student strengths and areas for growth through the development and
implementation of assessments. Once we have a clear understanding of our student
strengths, weaknesses and intervention needed we can address teacher practice in
these areas.
We need to build discourse in our classrooms that Numeracy is about solving
problems when there are a variety of ways of solving the problem and that math is
simply a tool to achieve one of the answers. Students need to learn to appreciate a
variety of strategies and feel safe sharing their ideas. This will build perseverance and
foster a growth mindset. We also need to look at our Literacy programs in French
Immersion and do some inquiry work into the Science of Reading.
As we re-engage our learners and our stakeholders from the Global COVID-19
Pandemic Crisis of 2021, our job is to help our students be responsible and resilient
citizens. In a historical time of great change this cannot be emphasized enough as all
learners will re-engage with a different response, a different experience, and a different
perspective than they had before the pandemic. As a result, LGES will be focused on a
personal and social awareness and responsibility goal. Including this Core Competency
could not be more important. With the perspective of #beexcellent (or be your most
excellent self), LGES will acknowledge the following:
People who are personally aware and responsible demonstrate self-respect, persevere
in difficult situations, and exercise responsibility. They understand that there are
consequences for their decisions and actions. A personally aware and responsible
individual takes steps to ensure their well-being, sets goals and monitors progress,
regulates emotions and manages stress, and recognizes and advocates for their own
rights.
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● People who are socially aware and responsible contribute to the well-being of
their social and physical environments. They support the development of
welcoming and inclusive communities, where people feel safe and have a sense
of belonging.
Through our #beexcellent focus, students will develop a greater personal and social
awareness which will create an inclusive environment where everyone has a sense of
belonging. This will allow us to tie in equity and excellence goals to reach parity for our
Aboriginal Learners as well. Creating a culture of safety for our students is paramount
as we approach a new school year. Our goal is for every child to know that they matter.
As always, we hope to work together to give your child the best education possible.
Underpinning the entire school experience is the social responsibility goal that is a
priority at École Lloyd George. One of our primary duties as an education system is to
work together with families to produce thoughtful and contributing young citizens.
École Lloyd George subscribes to the S.O.A.R.

acronym in which we teach and

reinforce the ideals of showing S- SAFE(prudent), O- OPEN MINDED (ouvert d’esprit),
A- ACCOUNTABLE (responsable) and R-RESPECTFUL (respectueux)
Our ultimate goal is to have all children soaring towards their potential.

Inside

Outside

Always and
Everywhere

S
Safe

●

Keep
hand and
feet to self
●
Respect
personal
space

●

Know your
limits
●
Use
equipment
safely
●
Go to a

●

Keep
hands and
feet to self
●
A teacher
should
always know
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O
Open-Min
ded

A
Accounta
ble

R
Respectfu
l

supervisor for
help
●
Walk bikes,
scooters, and
skateboards

where you
are
●
Respect
the health of
others
(allergies,
etc.)

●

Be ready
to learn
●
Keep
spaces in
order

●

Have a plan
for recess and
lunch

●

●

Use your
time wisely
●
Try your
best
●
Be on
time,
prepared,
and ready to
learn

●

Return
borrowed
equipment

●

●

●

Include
others

●

Be a good
listener
●
Use
materials
appropriatel
y

Be
prepared

Follow
school rules
●
Take
responsibility
for your
actions

Have a
positive
attitude
●
Be kind,
truthful, and
courteous

Our school also believes in fostering the Virtues which create contributing global
citizens. Again this year we will focus on the following virtues per grade level:
Kindergarten: Safety and Hygiene
Grade 1: Friendship
Grade 2: Honesty
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Grade 3: Self Confidence
Grade 4: Sportsmanship
Grade 5: Inclusion
Grade 6: Diversity and Inclusion
Grade 7: Leadership
Staff will also spend Monday October 4, 2021 working on a “KNOWING OUR
LEARNERS” document where they will provide feedback about the goals and how they
are addressing the goals in their classrooms for the 2021-2022 school year.
We are excited for a wonderful year of learning at École Lloyd George.
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