School Learning Plan 2021-26
The one really competitive skill is the skill of being able to learn. We need to
produce people who know how to act when they’re faced with situations for
which they were not specifically prepared.” ~Seymour Papert, "Child Power"
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School Mission:
Our mission is to develop global citizens who are adaptable and value inquiry.

School Learning Goal:

Our aim is to significantly increase student investment in their own learning.

School Context:
Recent History:

In 2014, NorKam became an IB World School and started offering the International Baccalaureate Diploma

Programme (IBDP) in grades 11 and 12. The concept-based curriculum of the IBDP Curriculum contrasted rather

sharply with the content-based curriculum in the courses that were in the BC Curriculum at that time. We began to
see the benefits of a curriculum which emphasized conceptual understanding and critical thinking. This, combined
with other factors, alerted us to a possible weakness in our students’ overall ability to engage in higher order

thinking. Our teaching staff identified this as our problem of practice for our first Instructional Round (IR) in 2015.
Working through the IR process, we were able to confirm the existence of this weakness (April 2015), and take

steps that inevitably lead to significant changes in teaching practices and student learning tasks. These changes
lead to an increased prevalence of higher order thinking across the school (IR April 2016, IR December 2017).
However, a couple areas of concern were noted: 1) higher order thinking was almost always drawn out by the

teacher and; 2) there was a lack of evidence to support that students were initiating the higher order thinking on
their own. Students were too dependent on their teachers.

In the following spring, our staff reviewed these results and decided to shift the focus of our problem of practice to
student ownership of learning. In March 2019, we held another IR to get an objective 3rd party perspective on
where we were at with this new problem of practice. The results showed that when learning experiences were
lacking student voice, student choice, collaboration with peers, and connection to real-world context, student

investment in their learning was low. When the staff reviewed the results of the March 2019 Round, it became
apparent that we needed to develop a common understanding and language around our problem of practice.

Starting with our September 2019 School Inservice day and then using staff meeting time during the 2019 - 2020

school year, we spent our time drilling down into the key concepts which underpin students investing in their own
learning. As a result of this investigation, we collectively came up with four dimensions for growth:
●

Student agency - students setting their own learning goals, initiating actions to reach their goals,

monitoring their progress towards their goal, soliciting feedback on their progress, and acting on that
feedback.
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●

Student voice - students sharing and being valued for their experience, expertise, beliefs, and opinions in

●

the classroom and the school community

●

learn, the means by which they communicate their learning, and what they want to be assessed on.

Student choice - students choosing the topics they wish to investigate, the tools and methods they use to
Conceptual transfer - students transferring their learning (skills, processes, and knowledge) from one
context to another and applying that learning to their lives beyond the classroom.

As these concepts were discussed through the school year, some collaborative teams began putting some elements
of this new learning into classroom practice. In addition, at our February inservice day, we did a deep dive into

Concept Based Curriculum and Instruction given its presence at the heart of the new provincial curriculum and its
connection to the conceptual transfer dimension of student investment in their own learning.

Then came the COVID-19 pandemic and the work on our problem of practice had to take a backseat to more

pressing issues: online learning, blended learning, and trauma-informed instruction. However, observing the

response of student learners to this new learning environment just underlined for us the critical place of these four
dimensions of student learning. Early in this school year, it has been difficult to maintain the momentum for

change that we had before COVID-19 came along. The imposition of a new model of schooling (quarter system,

learning groups, physically distanced staff meetings, reduced collaboration time) have all inhibited our progress. At
this point in time, with mass vaccinations underway, we can envision a future that does not include the worst

aspects of the system of schooling we currently have. With the development of this learning plan, we have started
taking steps to put student investment in their learning back in the forefront of our collective work and are
optimistic going forward.

Student Profile:

NorKam has a diverse student population. Our catchment area includes upper, middle, and lower socio-economic

areas. We draw students from rural and urban areas. We have a large population of indigenous students. We have

smaller clusters of students whose parents’ first language is not English, most notably Punjabi and Tagalog. Before
the pandemic, we also had a large population of International students. We have significant numbers of students
with special needs, including three District Resource Rooms and over 100 students with Individual Education

Plans. We have a larger than average number of students from single parent households, a high rate of transiency,
and poverty is a real concern for a large number of our students. When compared with other secondary school

catchment areas, our students have a social services index (SSI) almost double that of any other secondary school
in Kamloops. The SSI is a measure of children's vulnerability using the rate of children in poverty or in care.

School Structures and Systems:

In the pursuit of our goal, there are a number of structures and systems we have in place that we can leverage to
our advantage.

Collaborative Teams: pursue goals, collect evidence of learning, and collectively reflect on instructional practices
to improve student learning. Current teams include Science, Mathematics, Social Studies, English/Languages,
Practical and Fine Arts, Careers, Special Education and International Baccalaureate.

Collaborative Team Learning Plans: set collaborative goals and action plans to improve learning of the new
curriculum, attain the attributes of a NorKam graduate, and address the problem of practice

Collaborative Team Sharing Sessions: Collaboration teams share team goals, progress, evidence, and reflections
on the collaboration process to receive feedback from other staff and celebrate accomplishments.

Student Intervention System: Tier One - Quality instruction, Tier Two - WISE block encompassing teacher
interventions for skill, will, and enrichment, Tier Three - Learning support services.

Coordinators: Monitor WISE block and collaboration team functioning, share the work of their collaborative

teams, critique the work of other collaborative teams, provide leadership around school improvement initiatives.

Innovation Coordinator: PLC coaching, WISE block management, inservice facilitation, monitoring and analysis of
school change systems for alignment, managing projects at direction of the leadership team (coordinators and
administrators).

Professional Development Committee: guiding school-based professional development days in accordance with
collaborative team needs and needs of students.

Timetable/Bell Schedule: adjustments to schedule are made to align with school goals, foster collaboration, and
make timely interventions with students.

Staff Meetings: opportunities for collaborative learning, sharing around best practices for improving student
learning of the curriculum, addressing our problem of practice and fulfilling our mission.

Instructional Rounds: instructional rounds have been conducted at NorKam since the inception of this practice in
the district. Our intention is to have another round in the 2021-22 school year to gather objective data and receive

recommendations on how to proceed with our problem of practice. See Appendix 1:Innovation Roadmap for more

details on structures and systems in place at NorKam.

Evidence of Need:

Results of Instructional Rounds
The results of the last Instructional Round clearly indicate that a lack of student investment in their learning is

often correlated with the absence of student choice, student voice, collaboration with peers, and connection with
the real world from learning tasks. The recommendations left by our IR guests have informed our plans going
forward. See Appendix III and IV for more information.
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Results of Student Focus Groups
In accordance with our recognition of the importance of student voice and agency in learning, we conducted a

series of student focus groups with randomly selected grade 11 students. The purpose of these focus groups was to
get the students perspectives on the current status of the four dimensions of student investment in their own

learning. Each focus group was composed of 4-8 students and was facilitated by NorKam’s Innovation Coordinator,
and the District Math Coordinator. The admin team participated on occasion as well. Students were asked to

record their initial responses to 3-5 questions related to student agency, student voice, student choice, conceptual
transfer to real life situations, adaptability, inquiry, and global citizenship. Students were asked to share their
responses with the rest of the group and the adults present. The students were then probed for additional

information and clarification. Notes of their comments were recorded by the adults present. Later all student
responses recorded were examined for patterns in their responses.

The results of student focus groups clearly indicate that students feel most engaged when they are given significant
opportunities to exercise choice, to share their voice, and to connect their learning to their lives away from school.

When it comes to choice, the examples that stick out to students are the ability to choose from course and program
options (IB, Trades, Hairdressing), and the ability to choose some of what they learn about in the classroom. This

choice in what they are learning is most evident in the options offered at the class level in Social Studies, the choice
in projects in Technology Education classes, and the choice of subject matter to investigate in an inquiry project in
various courses. Seldom can students come up with examples of choices in how they learn, how they will be

assessed, and what to be assessed on. Most frequently, choices are made from a list of options provided by the
teacher.

When it comes to student voice, the most frequently cited examples are drawn from Social Studies courses where

students are encouraged to share their perspectives on controversial and debatable issues. By and large, students
note that others (students and teachers) listen respectfully to the student’s points of view and that the dialog is
productive. Beyond Social Studies there is scant mention of experiences where student voice is encouraged,

particularly as it relates to the sharing of expertise or experience and the connecting the relevance of what they
have learned to their life away from school. Moreover, some students indicate that there is less respect for the
student’s perspective in these other settings.

When it comes to student agency, there is a dearth of examples from the classroom of students being expected to
develop their own learning goals, initiating action towards their goals, incorporating feedback and engaging in
self-reflection of their learning. Most examples of student agency presented by students were those of

academically successful students recounting the habits they employ to do well in school. Less academically

inclined students struggled to come up with meaningful examples of student agency. When it came to examples of
connections between their classroom learning and their lives beyond school, most examples were drawn from
practical skills learned at school that were readily usable at home (cooking, woodworking, budgeting, etc).

Conceptual understandings (generalizations, big ideas, strategies, processes) were rarely offered as examples

without the prompting of the adults facilitating the focus group conversation. For more information on the results
of the student focus groups and the process used, see Appendix VII for Focus Group Results and Methodology.

Results of Student Agency Self-Reflection Tool

The teaching staff of the school was given an opportunity to reflect on various practices that allow students to

exercise their agency in their own learning. The aggregated results of the survey were shared with staff in their
collaborative teams and they were able to identify multiple opportunities for growth in the involvement of

students. Practices identified included how students learn, establishing classroom routines, agreements on rights
and responsibilities, who they learn with, students assessing their own learning, and formally reporting their
learning. For more information see Appendix VIII.

Results of Student Learning Survey

The responses to questions in the BC Student Learning Survey that are connected to our learning goal are

consistent with our identified problem of practice. We have identified 8 questions in the BCEd Student Learning

Survey, which are related to student investment in their learning. The responses to these questions indicate that
approximately two-thirds to three-quarters of the students do not feel they have ownership over their learning
including the belief that they have limited input into what and how they learn, that they seldom get to work on

things they are interested in, and to explore their own questions as part of the course work. As students progress
through the three years at NorKam, they increasingly believe that their questions are valued. Almost two-thirds of
students believe that they plan their learning based on their goals and just under half of the students believe that

they challenge themselves in their learning. This is contradicted by anecdotal evidence collected by staff and may

be overstated due to both the questions being an evaluation of oneself rather than an evaluation of the school. See
Appendix V for more information.

Results of OurSchool Secondary School Survey
The results of the last two surveys we have conducted at the school are consistent with our identified problem of

practice. In the questions that are most closely related to student ownership and investment in their learning there
is evidence that greater work is needed in this area. In indicators such as students valuing school outcomes,

intellectual engagement measures, interest in learning, and the relevance of learning to students’ everyday lives,
NorKam results trail Canadian norms. See Appendix VI for more details.

Results of Collaborative Team Reflection on Current Practices and Tasks
The results of this reflection activity varied from one collaborative team to another. For instance, the Mathematics
collaborative team recognized that in their teaching area, the curriculum was not as conducive to providing
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opportunities for student voice such as discussions on contestable questions one would find in a Social Studies
class. However, the mathematics curriculum and the overall goal of numeracy was extremely conducive to

improvements in current practices and tasks designed to develop greater conceptual understanding and the

transfer of that understanding to real-life situations. Similarly, the Practical Arts and Fine Arts collaborative team

recognized that the provision of student choice was already a significant feature of courses in this area, and greater
focus should be placed on student agency and conceptual transfer as it applied to processes such as design

thinking. For the most part, NorKam’s collaborative teams have identified student agency and conceptual transfer
as being the dimensions of student ownership of learning that they wish to work on. See Appendix IX for an
example of a product generated from this activity.

Moving Forward:

Collaborative Team Goals and Action Plans
Mathematics
The Mathematics Collaborative Team has identified conceptual transfer as the one dimension of student investment
in learning that is the need of the greatest attention in the next few years. For the last couple of years the

department has been working on increasing the number of numerate students in the school. As a result their goals
are:

●
●

To reduce the number of students getting a 1 on the BC Numeracy Exam to under 10% of students writing
the exam:

To increase the number of students getting a 4 on the BC Numeracy Exam to over 5% of students writing
the exam.

In order to accomplish these goals, they have planned the following action steps;
●
●

Use more numeracy type questions in the day to day classwork in mathematics courses;

●

Develop cross curricular numeracy tasks to be used in courses outside the mathematics department;

●

sophisticated understanding of content and require conceptual transfer

Develop level 4 (proficiency scale) type questions for student practice. These are questions that require
Provide real world examples for content. These will be examples that will be brought in from other course
content and then will be discussed and potentially solved using mathematical concepts.

For more information see Appendix X for more details .

Science
The Science Collaborative Team has identified student agency and conceptual transfer as the two dimensions of
student investment in learning that need the greatest attention in the next few years. In keeping with this, their
goals are:
●

To rewrite curricular and core competencies into student-friendly language;

●
●

To have students regularly engage in self-assessment on these competencies, particularly the ones
connected to ethical issues, conceptual transfer and real world application;
To have students regularly set their own learning goals

Among the actions steps to be pursued by the team will be:
●
●

To develop a google form template for students to use to complete their self-assessments;
Develop lessons on featuring socratic dialogs, and on ethical issues

For more information see Appendix X for more details .

Socials

The Socials Collaborative Team has, for the last two years, actively been incorporating greater student choice in

curriculum options, topics, and ways of representing their learning. They have identified student agency as the next
dimension of student investment in learning to focus their efforts on. As a result, they have set the following goal:
●

To make student goal setting, self-reflection, and the incorporation of feedback a regular part of student
learning in the courses offered by the department.

In order to accomplish this goal, the team will
●

formalize these activities by providing class time, models, templates and support for students

For more information see Appendix X for more details .

English/Languages

The English/Languages Team has, for the last two years, actively been providing students choice when it comes to
topics and methods of demonstrating understanding. This year they have identified student agency as the next
dimension of student investment in learning to focus on. As a result, they have set the following goals:
●
●

To improve the quality of student self-reflection, self-assessment, and the incorporation of feedback to
improve work

To improve the ability of students to set specific goals for their learning

In order to achieve this goal, the collaborative team plans to
●
●
●

Create templates to be used across the department for multi-strand self-assessment, self-reflection, and
goal-setting

Develop a collection of reflection exercises

Increase student knowledge of the vocabulary of reflection

For more information see Appendix X for more details .

Practical Arts/Fine Arts

The Practical Arts and Fine Arts Collaborative Team have consistently noted that many students have been unable
to transfer understanding of process from one context to the next. Therefore, they have decided to focus on the
dimension of conceptual transfer in their classrooms. As a result, there goal is to:
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●

Develop and implement a set of classroom practices that support students making conceptual transfer from
one situation to another within the classroom and across Applied Skills and Fine Arts courses.

In order to attain this goal, they have put together the following action steps:
●
●

Teachers will explicitly highlight the processes and concepts that transfer the context at hand to other
contexts

In order to support this, teachers will share their classroom learning experiences with other members of
the collaborative team in order to assist teachers in understanding how the processes and concepts

●

connect.

●

processes and concepts from one situation to another

Teachers will implement a set of prompts designed to have students reflect on the linkage between
Build time in classroom for students to reflect on their learning and to make predictions on when a skill or
process may appear next

For more information see Appendix X for more details .

Careers

In the last two years, the Careers Collaborative Team has been focused on becoming familiar with their two courses
and supporting students in making appropriate choices for projects, most notably the Capstone Project. Going

forward they will also be focused on the student agency dimension of students investing in their own learning. As a
result they have set out to accomplish two goals:
●
●

To increase student ownership of learning by increasing their involvement in determining assessment
criteria.

To deepen students’ levels of reflection from recalling what they did to understanding the personal meaning
of what they have done, how to use that in goal setting, how to understand impacts for future self, and so
on.

In order to accomplish these goals, the collaborative team will take the following actions:
●
●
●
●

Co-develop assessment criteria for three assessment tasks

Have each Careers class read an article and engage in an activity on the importance of reflections
Share a reflection tool with students, post around the class, and share in Google classroom

Have students set goals for growth and reflect on their learning in the three assessment tasks noted above

For more information see Appendix X for more details .

Special Education

With the anxiety of the times in which we live, the Special Education Collaborative Team has been focused on
supporting student wellness and social responsibility. Building on these elements of student agency, the

collaborative team will continue to focus on the student agency dimension of students investing in their own
learning. They have set the following goal:
●

To implement more formalized goal setting, self-reflection, and self-assessment structures and tasks

In order to accomplish this goal, the collaborative team will undertake the following action steps:

●
●
●

Make students more aware of course pacing

Increase student use of appropriate assistive technology

Increase staff understanding of what the Special Education Department does.

For more information see Appendix X for more details .

International Baccalaureate

Recently the IB Collaborative Team has noted a weakness in the IB Diploma Programme at the school. Student

achievement on the Extended Essay (EE) has been underwhelming. In order to be successful, a student has to be

fully invested as the EE is largely an independent inquiry project supported by a teacher mentor in the school. With
this in mind, the collaborative team is clearly focused on the student agency dimension of students investing in
their own learning with the other three dimensions playing significant roles as well. As a result, the IB
collaborative team has set the following goal:
●
●
●

To increase the percentage of IB students achieving B or better on the EE.
To ensure no student fails the EE.

To more fully support students in the self-reflection component of the EE

To achieve these goals, the collaborative team is planning on the doing the following:
●
●

To setup and implement an EE Supervisor Training Session

●

self-reflection activities

To create, modify and implement EE support structures, including WISE block, key completion deadlines,
To conduct Exemplar Scoring and Sharing sessions for EE Supervisors

For more information see Appendix X for more details .

School level

Professional and Staff Development
The goals and action plans of the collaborative teams will be used to shape 1-3 professional days a year in
consultation with the school professional development committee.

Intervention (WISE block)

The goals and action plans of the collaborative teams will be used to shape WISE block offerings, particularly as it
applies to Lift Up and Level Up activities (service and enrichment activities).

Instructional Round

An instructional round will be held in the 2021-22 school year to gather early data around our problem of practice,
now that we have sharpened our focus on the problem of practice.

Staff Meetings

Collaborative learning activities and sharing around our problem of practice will be a regular part of our staff
meetings. Collaborative teams will share their learning at staff meetings.
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School Decision Making
Students will be given a greater voice in school decision making through a structure similar to the focus group
structure used in the preparation of this learning plan.

Measuring Success:

Existing School Based Evidence Sources
School Learning Survey Results
We will continue to track the results of the 8 questions identified as being relevant to our learning goal. It is our

hope that a greater percentage of students will come to believe that they have ownership over their learning, have

input into what and how they learn, get to work on things they are interested in, feel their questions are valued and
get to explore their own questions. We will be particularly interested in comparing the grade 12 results to the
previous year’s cohort and to the results these students recorded themselves two years earlier.

OurSchool Secondary School Survey Results

As with the evidence collected in the School Learning Survey, our hope is to see improvements in the responses to

the OurSchool Survey questions as well. We hope to see gains in students' sense of belonging, the value they place
in schooling outcomes, interest and motivation in learning, and relevance in their learning to their everyday lives.
Moreover, we hope to see the proportion of students who can give an example of how they were given a choice in
how to show their learning. See Appendix VI. for more information on the questions asked and our baseline
results.

Instructional Rounds Observations and Recommendations
Our plan is to conduct an Instructional Round in the spring of 2021-22 school year. We will use the observational
data collected and recommendations offered from that round to measure our progress and make adjustments to
our plan.

Student Focus Group Results
Our plan is to continue the focus group process to collect input from students on our progress towards the school

goal. While it may not look exactly like the process we used in the development of this plan, it will be an important
means of assessing whether or not students feel they have greater student agency.

New Evidence Sources
Student Agency Surveys

As well as having teachers complete the student agency survey, we have also designed a version for students to

complete. The results of this survey can be used over time to see if students feel they have greater influence over
the conditions of their learning.

Collaborative Team Evidence Collection
In keeping with the goals and action steps the collaborative team have set for themselves, there is an expectation
that the collaborative teams collect relevant evidence with which to assess their progress. These methods will

differ from team to team, but share a common thread in that teams are expected to collect evidence of practices

used and student learning tasks given as well as evidence of an increase in student investment in learning. These
methods will be the subject of regular discussion at coordinator meetings in order to support collaborative team

leaders in finding evidence collection methods that are simple, effective, and informative. See Appendix XI for the
Collaborative Team Goal Planning Document template.

Summary

This learning plan will be a living document. It will be updated on a yearly basis. Evidence will be added, plans
will be tweaked, and the structures and systems of NorKam will continue to evolve. Over the next five years
the makeup of the staff will continue to change, and the world may be noticeably different. However, our hope
is that this plan will serve as a guide for school learning during this time: both the learning of students and the
learning of the staff.
The document was prepared by Richard Moffat under the direction of the NorKam Senior Secondary School leadership team, in
consultation with staff and students, June 2021.
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Appendices

I.

Innovation Roadmap
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II.

Student Demographics
2019-20

2020-21

2021-22

#

%

#

%

#

Enrolment

805

n/a

791

n/a

241

30

Grade 11

254

27
32

254

32

244

31

727

32

n/a

745

n/a

732

n/a

113

n/a
16

129

16

25

171

22

17

120

15

13

152

19

10

45

5

5

29

3

Grade 10
Grade 12

Elig funding
FTE

Core French
Aboriginal
Identified
Learners
T&T

International
IB

214
252
719
178
118
101
78
37

Data Source: 2020 OurSchool Secondary School Survey

English language only spoken at home
Other languages

Indigenous Status
Disability

Changed schools in last year due to move or expulsion

%

87%
13%

19%
(F-20%;M-17%)
21%

31.7%

III.

Instructional Round Results - 2017
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IV.

Instructional Round Recommendations - March 2019

V.

School Learning Survey Results:

Questions Related to
Problem of Practice

“Many Times” to “All
the Time” or “Agree”
to “Strongly Agree”

“Sometimes” or
“Neither Agree nor
Disagree”

“At No Time” or “Few
Times” or “I Don't
Know”

Grade 10

Grade 10

Grade 10

Grade 12

Grade 12

Grade 12

Voice and Choice
16. At school, I provide input into
what I learn, and how I learn. (eg.
Suggesting topics that interest
me, choosing my projects etc.)

24%

26%

27%

43%

46%

28%

17. My questions are valued and
welcomed by the adults at my
school. (I am heard)

32%

53%

39%

23%

26%

21%

31. I plan my learning based on
my goals.

62%

64%

19%

18%

17%

15%

35. At school, do you get to work
on things you are interested in as
part of your course work?

22%

25%

38%

38%

38%

35%

36. At school, are you taught to
take ownership or control of your
learning?(eg. choosing your own
homework assignments, marking
your own work etc.)

29%

22%

26%

29%

42%

32%

77. During your classes, how
often are you encouraged to
explore your own questions or
interests about a topic?

23%

27%

34%

27%

39%

41%

79. At my school, I feel I have
ownership over my learning

30%

28%

34%

30%

33%

37%

80. At my school, I challenge
myself in my learning.

43%

46%

34%

31%

20%

19%
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VI.

OurSchool Survey Results (DEWRS) 2019-20:

Selected data.
Survey Questions and Composites

Mean

Females

Males

2020/2019 (Cdn Norm)

2020 (Cdn Norm)

2020 (Cdn Norm)

Students in this school have a high sense of
belonging.

58%/62% (64%)

52% (60%)

64% (68%)

Students that value schooling outcomes

56%/56% (64%)

59%(66%)

54%(62%)

Intellectual engagement composite

48%/51% (58%)

54%(60%)

44%(56%)

Students who are interested and motivated in their
learning

35%/35% (37%)

41%(37%)

32%(37%)

Students who try hard to succeed in their learning

61%/71% (68%)

64%(71%)

60%(65%)

Students who find classroom instruction relevant
to their everyday lives.

5.5/5.6 (5.9)

5.6(6.0)

5.4(5.9)

Students who feel they have someone at school
who consistently provides encouragement and
can be turned to for advice

3.2/2.7 (2.7)

3..2(2.5)

3.2(2.8)

Students who feel teachers are responsive to their
needs, and encourage independence with a
demographic approach.

6.0/5.8 (6.3)

5.9(6.2)

6.1(6.4)

28%

n/a

n/a

Grade 10

Grade 11

Grade 12

47%

39%

47%

Students who feel connected to the school
community (only 2020 data available)
Open Questions 2020
Proportion of students who cannot give an
example of ways they have been given choice in
how to show their learning.

VII.

Student Focus Group Results:

Example of Adult Facilitator Recording Sheet
Notes on Student Responses
A - substantial supplemental information; B - some supplemental information; C - no
supplemental information required
Question #

1 expected to take lead in learning

A B C

Notes:
2107 - supervisory capacity,
2106 - pick a place, had to location, culture, then you have to present - choice of two options
2109 - any topic - informational in form, her’s vaping, set goals
2103 - choose a topic from various literature pieces, choose a topic, helping, theme of
mortality progressed hamlet, expected to be done at a certain
2102 - expected to practice at home, could break down the task into its parts, prescriptive to
parts he has to play in orchestra
Question # 3 beliefs and opinions are valued

A B C

Notes:
2102 - assume to role of judge, argue, case reports, debate the judgement, political topics,
Socials mock debates, courtroom behaviour covered in course, calm quiet debate
2103 - different opinions, very comfortable sharing Geog. 11, lose order sometimes, super
safe, no judgement
2106 - could not think of a time they were given choice
2107 - what your opinion of how the world came to be, advocate for intelligent design, beliefs
respected
2109 - general comment, discussions of topics, debates, kind of generic Law example,
Respectful - quiet, calm, don’t get frustrated, common courtesy - 2102, some get carried way
2107 - knowing boundaries, not shooting people down,
2103 - “agree to disagree”
Group sentiment on respectfulness for others - Some taught, some come from home, The
pieces travel with you from class to class, some classes less so but more the exception than
the rule, respectful relations
2107 - textbook doesn’t say that so you are wrong, more teachers need to model the
behaviour
Question # 8

Focus Group Process Notes
What is working? What is not
working? Ideas for change.
(A)
(B)
(C)
(D)

meaningful example
partial example
non-example
no example

2102 - B
2107 - B
2106 - B
2103 - A
2109 - A
2 of 5 students had an example of
meaningful control over their
learning, 3 of 5 students had an
example of partial control of their
learning
2102 - A
2103 - A
2109 - A
2106 - D
2107 - A
4 of 5 students had an example of
their beliefs and opinions being
valued

adaptability A B C

Notes:
2109 - TREC example, move to a different room (open space),
2106 - Substitute teacher for 3 days - pace of learning changed too quick, completely
different style of instruction, stopped showing up, gave him feedback, but he didn’t listen,
biology adapting to a TOC replacing the teacher - adaptation was to skip 1 and a half out of
3 days TOC was here
2107 - Every class requires adaptability to instructor, online learning,
2102 - Covid adaptable - masks, not being able to see faces, mental health stressful, quarter
system was easier to fall into, two courses at a time, social distancing not being followed,
social and physical difficult
2103 - Working at home, reviewing due to the pace, relating what she she learns in class
and talks about it at home, better time mgmt - no,
2102 - don’t study at all at home

2102 - B
2103 - B
2106 - C
2107 - B
2109 - B
It should be noted that 4 of 5
students came up with examples of
having been adaptable at school, but
they were largely about the nature of
schooling at not about in class tasks
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Selected Quotes From Students (edited for typos and anonymity)
Comments from students regarding opportunities to invest in their own learning.
●

●

●

●
●
●
●

●

●

●

●

●

●

●

I was in charge of a group who had no shop experience. I was put in charge of teaching various people in the class about
certain projects they may have been unfamiliar with. I was also in charge of certain areas of the shop and maintaining
cleanliness in those areas. My teacher gave me the freedom to organize the items in my area of the shop in the way I
thought was the most functionable way I could and this helped me use my brain to think of the best way I could.
In Careers 12 for our capstone we obviously had a huge choice to make about what we wanted to learn. I had an
unfortunate experience where I chose my capstone, did the research and got feedback from my teacher but found out too
late that it wasn't a very good choice and my mark was going to suffer because of it. I felt really upset about this because I
thought I could finally take my own learning and connect it with my personal interests and was disappointed. But to
counter these in all aspects of my Psychology classes I'm very pleased with all my self learning projects and always feel
like I have a choice but am not left alone for support.
In Chemistry, we were given a question and asked to research the lab procedure fit to answer it. We then conducted the
procedure in a group, with the proper safety protocols discovered and proper steps. Afterwards once graded, I asked for
what was missed and learnt that I skipped over the correct safety measures. It was a more independent and complex
learning experience compared to science 10, being more on your own in it. An overall positive experience.
In English class, we are asked to take small sentences and turn them into larger stories. This in some ways challenges our
creative ability. I believe activities like these are essential to student creative development.
One time I remember was last year during my Physics course. We had to pick a topic that interested us and create a lab
experiment that was in relation to that topic. We also had to create a hypothesis and analyse the data we found.
I have to go to metalwork without my CEA sometimes and I have to be responsible without being reminded. A lot of the
work in that class is self-directed also.
In socials, for our media-bias project we were given a choice of a topic, then we could dive deeper and choose a sup-topic
that we were passionate about. Then we had the choice on what we wanted to research and how we would present the
research we did.
Last year in Science 10, we put together our own science fair event, we were graded on what we presented and we were
able to use any topic and study it. When my partner and I came to decide on a topic, we went with vaping vs smoking and
studied all health risks etc. This is important to students when they have the freedom and the option to research what
they please. In the end, it usually ends in a much better result and a much better project.
In english. I love to Write, and she gave us no boundaries, we could write about anything we wanted to. Express whatever
we wanted to, which is so great. Of course it was in creative writing but still. Only boundary was a minimum of 700 words,
which really isn't a lot at all.
during physics 11 we were always given a chance to choice what 2 core competencies we would like to be assessed on, this
gave me a chance to really focus on 2 parts of my lab rather than stress about the whole thing being perfect, which in the
end I believe allowed me to fully understand the concepts that the lab presented, we were also allowed to make changes to
labs that were applicable to us personally outside of the classroom.
Last year in English 10 we were given the choice of which novel we wanted to read and study for the novel study. We were
also given multiple lists of options for components we wanted to include in our final project. We had to include one
component from each list but we had to decide where we wanted to dive deeper into our novel and how we wanted to
demonstrate our learning in terms of writing or poster projects.
In law 12 we discuss many topics of different cases and are given the task of assuming the role of the judge and interpret
laws to give what we believe to be fair justice, depending on the particular case we are studying. We then debate as a class
our individual judgement and belief, and give reason behind the charges we bring upon the defendant.
I have a different ethnic background, and being raised in a different culture I have very different views on what is or was
right and wrong in history, as well as political views. In geography we talk about the Chinese government in many case
studies and I often find myself with different opinions. But I can always openly share them and have orderly debates with
my classmates and teachers.
Socials project, I picked my topic "Highway of Tears" and it was a good I learned more about that topic because I never
knew about it

●

●

●

●

●

●
●
●

Not necessarily an academic course, however in Woodwork 11. I feel our teacher/instructor has taken more time than
other teachers to see how we feel about the project at hand, and how we plan to finish it. They take what we have to say
seriously and listen to everything we have to ask and say.
I feel this happens a lot. I'm given the chance to, and I have an answer or input quite often, but I am too shy or worried to
speak out loud. Of course I do sometimes but definitely not all the time. When I do give input or ideas etc. I always feel I
am smart for giving information about something I really know about.
While talking about politics in a socials class I felt able to express my true and honest beliefs while still learning from
others, this experience was very interesting when it came to a group project and I had to step into the shoes of a party
that I didn't really care for at the time; however, my opinion was valuable to group and class discuss and I felt as though
my belief was valued
This year in geography and biology we have the option as a class to choose some of the topics we learn about in the course
so we can focus on subjects of interest. We have also done debates in geography where everyone is able to voice their
opinions. In English we have also done many studies where everyone had different points of view and where we looked at
every interpretation of the literature. We are able to point out our own views as well as look at other's views without
anything being right or wrong.
The IB Program as a whole has so far taught the concept of making a certain piece of life a higher priority. In grade 10, I
was very concerned about marks instead of a balance. Once receiving lower marks than I was used to, it was a change in
mindset and opened my mind to considering my current health conditions alongside academic priorities which is still a
learning process.
There was a project where we were making mandalas and I do not think I was more exhausted then after the class was
over, I tunnel visioned on that project as if it was the only thing in the room with me.
Art class, I've taken art every single year since I started school. I love learning about it, seeing how different people
perceive things, it's a great way to express yourself. I love drawing, painting , all of it.
I often enjoy many subject areas in biology and want to continue to study them in class. I often go home and continue to
look into the learning in the subject after we've completed them in class. I enjoy talking about what I've learned at home
with my family and bringing up what I've learned in daily conversation. I enjoy learning about the sciences and even
many topics under geography that relate to people and often talk about these subjects in the same way.

Comments revealing opportunities for growth
●

●
●
●
●
●
●
●
●

In Careers 12 for our capstone we obviously had a huge choice to make about what we wanted to learn. I have an
unfortunate experience where I chose my capstone, did the research and got feedback from my teacher but found out too
late that it wasn't a very good choice and my mark was going to suffer because of it. I felt really upset about this because I
thought I could finally take my own learning and connect it with my personal interests and was disappointed. But to
counter these in all aspects of my Psychology classes I'm very pleased with all my self learning projects and always feel
like I have a choice but am not left alone for support.
when you are picking a class there are given a choice ''pick a easy math or a hard math,''
I don't remember any particular time except for IB this year where we had some choice over what topics we were going to
do.
I had the choice to pick from three electives and I chose metalwork over cooking or art because it interested me more and
I had done it before in Winnipeg before I moved here.
i can't think of anything
i have nothing to share
When we'd debate certain topics, stressing our opinions and the teacher would hear us out or let us finish our train of
thought, though it didn't happen often.
At no time have I ever felt that my beliefs and opinions were valued by my teacher and fellow students.
In response to a time you used something you learned outside of school - I cannot describe a time/ A time something like
this happened is not coming to mind
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Quotes about being given an opportunity to serve others
●
●
●
●
●
●
●

I remember being able to write christmas letters to elementary students this year. We recieved Santa letters from grade 1
to grade 2 students and we replied to them as Santa Claus.
I had a chance to meet and communicate with elderly people at Christmas; I also sang to them.
We help do laundry for the school's cloth towels and also help the custodian with filling spray bottles. We also collect
bottles for recycling.
Based on what I learned in Entrepreneurship 12 I feel I could create a business which would positively contribute to the
world.
I helped with the Christmas dinner. I am also part of the leadership team
the terry fox donation
during saints club we have come up and followed through with ideas of how to bring the school community together, we
noticed that spirits were lifted after our candy gram project for valentines day, not only that but we were also able to
donate money to a charity in Kamloops that helps to feed youth who are homeless

Things you like about NorKam
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●

●
●

●
●
●
●
●

I like that there are plenty of different opportunities and class options that you can choose.
the amount of choices there is here
i like having the course choices that we have
the environment is quite relaxed, we are expected to do our work be respectful and otherwise are given freedom to be, do,
and act as we want
I really like the teachers I have. They are a lot more open about their opinions and friendly. Easier to talk too. Which
creates a comfortable environment to learn.
there's a lot of choices and opportunities
the quarter system gives a bit more of an intensive learning atmosphere
I like the fact that I am able to graduate a year early and that I can work hard in class and I can relax when I get home. I
also enjoy the balance between breaks and school time.
I like the range of classes you can take
I don't really think there is anything special about being a norkam, there is nothing I like nor dislike.
I like the overall teacher support that makes staying committed to tasks easier.
There is usually a lot of help available at NorKam in order to succeed/excel at classes (both in teachers, staff, and just
overall access to knowledge)
I really like seeing other people's perspectives of topics and learning from those individuals. I find the best way to discover
new things is from learning from others.
I love all the opportunities we have available to us. It is absolutely amazing we have these available to us so we may find
something we are truly passionate about.
There is a lot of variety in learning in this school, So many different options, there is something here for everybody
everyone is included and given equal opportunity to choose classes in which they feel they can succeed in, and the courses
are tiered so we can pick a path (math)
Norkam is a very welcoming and diverse environment where everyone has lots of opportunities to take courses that
interest them and are more specific to subjects or job fields they want to continue in. There are so many different
programs for everyone. Teachers are all very involved.
i don't mind most people here but there is a small portion of people i do not like
I like the fact that the staff is very supportive. I feel comfortable enough to stay after class and talk to my teachers about
anything I don't understand or just ask questions about anything and have discussions. I feel that the school environment
itself is pretty nice. I myself haven't seen any bullying or violence here, which is nice.
I am very proud to be a student at Norkam. All the teachers are very friendly and helpful. Although I am an international
student and I am not good at English, teachers and students in Norkam are always willing to support me.
Inclusion
I like how diverse the classes are and how I can do my assignment and projects the way I think works for me the best.
i like being a learner in norkam is most of the teacher is so nice and i love the way they teach are specially in my math
class because feels like in that math class the math is so easy
I like the variety of courses available.

●

I like the diversity in Norkam. At Valleyview secondary the majority of students had similar interests and backgrounds. I
feel that Norkam secondary has a much bigger variety of people in terms of world views and interests.

Things you dislike about NorKam
●
●
●
●
●
●
●
●
●
●
●
●

●
●

●

●
●
●
●
●

●
●

●

●

Teachers are sometimes really mean and they don't understand that people go through things outside of school that often
makes it hard to focus in class
the vice principals are horrid , the smelly people, how sme teachers and principals think they're entitled , or better than
students , we all have things we go through and they do not make it better
that the academics aren't as challenging
there is smaller environment at the school which is not accepting
Just the scheduling and the quarter system. Not having all classes every week is really difficult. I often find myself
forgetting what I've learned before.
i find wiseblock a little annoying and i don't think socials should be mandatory up to grade 11 but other than that i like
the school
not any problems worth typing
I do not like some classes where even if you have completed your work, you aren't allowed to use your phone.
I don't like the lack of self-regulating environments
I don't like the overall peer connections as a student.
Currently cannot think of a response to this
NorKam is filled with individuals, students and teachers, who aren't kind, understanding or compassionate and they don't
even know how severely that impacts the learning environment.
I don't appreciate how some teachers here can be so mean sometimes, even when you have a simple question or a minor
mistake, some teachers can react very poorly and not always be very professional.
I don't really like how a lot of the time for projects is quite short, at least for me personally it is. I am slow with a lot of
things, I get distracted easily, especially if what I'm learning about doesn't interest me. I feel rushed during work time ,
and me feeling rushed doesn't help me get anything done faster.
the lights are really bright and so I think we should have blue light filters on them to help prevent headaches, I know
personally that trying to learn with a migraine is not fun and definitely not engaging, though this might be because of my
numerous concussions
nothing stands out
I don't like that we don't get enough options in class and there were times where it was just a long class of just notes, so
more small activities in some classes.
There is nothing that I don't like about Norkam
More choices for DRR's
I don't like how some teachers force students to do a presentation in front of class. I find it very uncomfortable, especially
because I'm an introverted person. I also don't like how other teachers tolerate the bad attitudes and they let those things
slip away.
the environment is ok and how the program is. also how the school helps the student to feel more confident.
"There are a number of teachers who exhibit bias towards students based on race, appearence, sex, and illicit substance
use, most often when the are soley teaching a class with no other adult available to observe their behaviors. This means
that they are aware of their negative behaviour and change it when it suits them best.
When a student undergoes a form of punishment for their negative behavior such as a suspension for possession of an
illicit substance, after the punishment has been served, the administrators involved treat the student differently, harsher,
and with less empathy than those students that have not been punished for offences. I find this behaviour unjust and
counterintuitive to the educational process.
I find that it is difficult for me to make friends outside of IB. This is probably just a combination of this being my first year
at Norkam, the COVID restrictions and my reserved and quiet nature. At my previous school there was mainly one big
social group of people and it was easier to get to know people through a variety of classes and being around that group
for multiple years. At norkam I find it is harder to meet other students due to not having mixed people in different classes.
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VIII.

Teacher - Student Agency Self-Assessment Tool
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IX.

Collaborative Team - Current Practices Activity

Each collaborative team identified current teaching practices and student tasks that they felt had an impact on
the four dimensions of student investment in learning. The object of this activity was to identify areas of
strength and weakness in preparation for their team’s goal setting with respect to our problem of practice. Here
is an example of one collaborative team’s responses.

X.

Collaborative Team Goals, Action Plans, and Measures of Success:

This table contains links to the Collaborative Team Planning Documents
Science

Social Studies

Math

English/Languages

Careers

Practical and Fine Arts

Special Education

International Baccalaureate
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XI.

Collaborative Team Goal Planning Document

First Page
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Second Page

