School Learning Plan - Pacific Way Elementary - 2021/22 School Year
Preamble
Pacific Way Elementary is a caring and dynamic school community. The staff at our school
work together as a team to provide a learning environment that is inspiring and need-fulfilling.
Every day is a great day for learning!
School Vision
Through a partnership involving all members of our educational community we will strive to
develop lifelong learners. We will guide and encourage each child to develop to their full
potential and we will do so in a Positive, Accountable, Cooperative, and Kind environment.

School Context
● 20 classes
● 420 students
● 25 teachers
● 6 CEAs
● 2 administrators
● 30 aboriginal students

●
●
●
●
●
●

1 AbEd worker
PBIS embraced
Many opportunities for team sports
Upper intermediate band program
Strong student leadership program
Very supportive PAC

Goal Statements
1. Creating a culture of thinking
2. Growing in social responsibility
Engagement of Stakeholders
Throughout the year, our stakeholders (students, staff and parents) have been involved in the
process of our school plan development. This year, our primary focus was on our goal
statement at the beginning of September, that being, creating a culture of thinking. This year
was year four under the umbrella of that goal statement, and each year we have selected one of

the eight cultural forces which impact the learning culture. Over the first three years, we
embraced the cultural force of routine, or, more specifically, developing our repertoire of
thinking routines, in year two creating a culture of thinking through the language of
learning, and in year three chose to focus on the cultural force of time. This year, we chose the
cultural force of opportunities. In Ron Ritchart’s words, “Although a focus on opportunities to
learn takes into account what students are asked to produce, the spotlight is better placed on
the process of that production. Does it challenge? Does it require them to think? What
resources will be marshalled and how? How will information, content and knowledge be
processed to produce something new and original?” *
Keeping these questions at the forefront of our plans has helped us to continue to make gains
as we create and present opportunities that serve to propel students forward in their thinking,
learning, and how they make their thinking visible.
*see cultural forces wheel in appendix
Our theory of action with regards to focusing on opportunities, was:
●

If we focus on the cultural force of opportunities, then
○ There will be more time devoted to cognitive engagement, increasing interactive
instructional learning time
○ We will fine tune our use of thinking routines so as to maximize actual learning
time and minimize instructions
○ We will be able to allocate time more effectively to reflect our values and priorities
○ Time will be prioritized so as to minimize disruptions, reduce transition time and
establish routines for common tasks
○ We will shift our perspectives in order to enable students to use their time in class
to maximize their learning

As we move into areas of success, some of the effects of fixing our eyes on this goal statement
will be highlighted, as well as in areas for future growth.

Areas of Success
Just prior to spring break, we as a group of teachers reflected upon the impact of focusing on
the cultural force of opportunities, and how that played out in the learning, instruction, and
overall tone of classrooms and school as a whole. Here are a few samples of those reflections:
●
●
●
●
●
●
●

Students growing in perseverance
More thinking time in classrooms
Marinating in the big ideas
Greater focus in process over product
Growing in resilience and determination with problem-solving skills
Willingness to learn from mistakes
Greater sense of inclusiveness and belonging

We have made significant progress in our thinking goal this year, which is demonstrated both in
our instructional plans and practices as well as the engagement level and performance of
learners.
This year, professional development focus has been in the following areas:
● Understanding of aboriginal education and incorporating it more effectively into
curriculum
● Continued growth in teaching numeracy, particularly with regards to creating
“thinking classrooms’ and engagement of learners
● Social-emotional learning
Our professional development committee is essentially our entire teaching staff, and together
we plan our days that align with our school goals.
Teacher collaboration normally takes place regularly, both scheduled and organically. This year,
however, we were unable to schedule those times, due to health and safety protocols.
However, teachers continued to find ways to collaborate with one another, and focused their
efforts on aligning with our school goals. We have strong results in terms of foundational skills,
with our students performing well in FSA exams, primary reading assessments, and report
cards.
We are seeing tangible results as we lean into our plans to grow a culture of thinking at Pacific
Way. This year, we continue to see strong performance from our students in foundational skills,
both in literacy and numeracy, which is evident in both report cards and district standardized
tests.

One of the questions in the fall DEWRS survey for intermediate students was, “Name one
learning area you think you have improved in this year and describe what has helped you
improve.” 67% of our students indicated that math was the area they felt that they had
improved upon the most, citing such things as:
● Multiple ways of teaching and learning
● Using several strategies
● More time
● More opportunities to work with peers
● Teachers explaining concepts well
I believe this is a direct result of our balanced and thoughtful approach to how best to engage
students in mathematics and numeracy.

Evidence of Success
District Numeracy Assessment Results

As you can see from the graph above, 71% of our Grade 7 students in the fall of 2020/21
school year were either extending or proficient in numeracy. This represented a significant
gain in numeracy with our Grade 7 cohort group, improving from 30% to 71% overall
proficiency from Grade 6 to Grade 7.
The greatest gains from 2019 to 2020 were seen in the Communicate component of the
assessment, with each cohort group improving. This was an encouraging result, as we
continued to “push” students to make their thinking visible.
Non-Fiction Reading Assessment

Equally encouraging are the gains we saw in our Grade 5 (2018) to Grade 7 (2020) cohort
groups, particularly in the areas of inferring and critical analysis. It is evident that the sustained
focus on developing critical thinking routines and skills is paying off in the ways that our students
are processing and understanding the information in text.
Report Cards

In breaking down the different language arts learning outcomes, those which reflected creative
and critical thinking skills indicate improvement from the previous year, as indicated in the above
table. An 11% gain was made by our Grade ⅘ students, while there was an 8% gain with our
Grade 6/7 students.

Term 2

Male

Female

Aboriginal

Overall

Kindergarten

94%

100%

100%

98%

Grade 1

100%

97%

100%

98%

Grade 2

87%

100%

50%

95%

Grade 3

47%

95%

0%

74%

Primary

81%

98%

69%

92%

Grade 4

65%

88%

75%

82%

Grade 5

55%

94%

50%

72%

Grade 6

65%

88%

33%

75%

Grade 7

52%

77%

57%

67%

Intermediate

59%

87%

52%

73%

Overall
Percentage

69%

95%

61%

83%

Overall, our students are performing well in mathematics, as indicated by the table above, which
shows report card results from Term #1 and Term #2. The numbers above also indicate the
discrepancy between male and female learners. There are only 35 Aboriginal students in total
at Pacific Way, therefore the data for them is skewed based on the small numbers.

Another area we tracked regarding social responsibility in our report cards was perseverance.
It was exciting to see how our teachers are continuing to observe such tremendous collective
growth in this area, as I believe competency in the virtue of perseverance will translate into
deeper learning overall as students work through their own “learning pits” and come to
understand that success is far more about the process than just “getting it right”!

Foundational Skill Assessment
Unfortunately, we do not yet have the results available from this year’s assessment. These will
be added here when they come available.
Challenges

We are still facing some obstacles as we learn more about what it takes to grow this culture of
thinking. One thing that was confirmed again this year is just because you have a goal that
states we are becoming a culture of thinking, doesn’t mean that automatically we will have a
multitude of creative and critical thinkers on our hands! The objective is there, the big picture is
guiding us, but we keep in mind always that this is a process which requires us to have faith and
stick to our vision, even when we are not seeing instant results. This is one of the reasons why
we are tackling a different cultural focus each year, but keeping the same overall goal. We
understand that it takes time to adjust our course, keeping all hands on deck, constantly
monitoring our progress, making decisions that will incrementally impact every learner in our
community.

District Numeracy Assessment Results

The data above is taken from the cohort group that was in Grade 4 in 2019/2020 and Grade 5 in
2020/21. It is reflective of the results in most of the school from Grades 3 to 6. What this data
illustrates is that many of our intermediate students are struggling with analysing their
responses, not consistently applying common sense to problem solving. We will continue to
look for strategies and build in routines that will push students to make their thinking visible, to
dig deeper to demonstrate understanding and to overcome fear of mistakes.

Non-Fiction Reading Assessment

Similar concerns show up in our Non Fiction Reading Assessment results, particularly with
critical analysis. The above table shows our current Grade 6 students and their trajectory over
the past 3 years as a cohort group. The numbers represent the percentage of students who are
proficient or extending in each category. This “dip” in performance could also well be due to the
fact that the assessment took place in early September, after the majority of our students had
been out of the classroom since early March. That notwithstanding, building the “inner
discipline” required to grow in confidence and skill level in both numeracy and literacy will be of
great importance moving forward.
Report Cards

Term 2

Male

Female

Aboriginal

Overall

Kindergarten

70%

93%

50%

84%

Grade 1

67%

97%

75%

83%

Grade 2

78%

92%

50%

86%

Grade 3

47%

91%

0%

71%

Primary

65%

93%

46%

76%

Grade 4

50%

92%

75%

72%

Grade 5

43%

100%

50%

67%

Grade 6

38%

73%

33%

53%

Grade 7

52%

90%

71%

75%

Intermediate

45%

88%

57%

66%

Overall
Percentage

54%

91%

53%

74%

Our numeracy and report card results do indicate a significant gap between male and female
learners this year. Females are far outperforming males in both literacy and numeracy. We will
be addressing this with a more comprehensive support plan in the new school year, with the
goal to develop a systematic approach to support primary students as well as growing in our
understanding of how best to engage our struggling male learners.
Next Steps
In Year Four of our school learning plan we are going to focus on the cultural force of
interactions. We will be anchoring our plans around a few of the following ideas from Ron
Ritchhart’s Creating Cultures of Thinking:
Definition of Interactions - “The dynamic or phenomenon that emerges when two or more
objects have an effect upon one another. As a culture shaper, interactions form the basis for
relationships among teachers and students, students and students, and teachers and teachers.
Interactions knit together the social fabric that binds individuals together in community.
The interactions among group members help to define the emotional climate, tone, or ethos of a
place. In a culture of thinking, teachers’ interactions with students show a respect for and an
interest in students’ thinking while nurturing their development as valued, competent
individuals able to contribute effectively to the group.”

●

●

●

“We must also press our students to think - meaning that we push, prod, and promote
thinking. We don’t let students off the hook with half answers or responses that aren’t
backed up with reasons and evidence.”
○ Continuing to use thinking routines and creating opportunities for engagement
will be key to this
Use “questions as vehicles to direct attention, foster understanding, push beyond
simplistic answers, and expose students’ thinking.”
○ Particularly generative (questions that spark inquiry), constructive (questions
that advance understanding) and facilitative (questions that require explanations
and elaborations). When teachers are planning and delivering lessons, they will
keep these ideas in mind.
“Four important norms for groups: contribute to group work and help others contribute support ideas by offering reasons - work to understand others’ ideas - build on one
another’s ideas.”
○ This will be another way for teachers to strategically create opportunities for
interactions which maximize collaboration and making thinking visible for each
group member. Ideas for forming collaborative groupings taken from Chapter 2
in Peter Liljedahl’s Building Thinking Classrooms in Mathematics.

*see cultural forces wheel in appendix
Connection to School District #73 Strategic Plan:
●

Ensure students obtain foundational skills and core competencies

●

Connect students to interests and passions

Connection to Aboriginal Enhancement Agreement:
●

Learning is holistic, reflective, reflexive, experiential and relational - focused on
connectedness, on reciprocal relationships, and a sense of place

●

Learning requires exploration of one’s identity

Goal #2 - Social Responsibility
Our vision of a learner at Pacific Way is one who embodies a Positive attitude (“I find the best in
every situation”), is Accountable (“I am responsible for my behaviour”), is Cooperative (“I work
well with others toward a common goal”) and is Kind (“I treat others the way I like to be
treated.”). In other words, these are our school’s “PACK” qualities, stated in our school matrix,
guiding our daily learning and interactions.
We have a PBIS team (Positive Behaviour Interventions and Supports) which meets on a
regular basis. In previous year, this team was comprised of a core group of five staff members
but incorporates and invites participation from all staff, and takes a regular spot on the agenda in
our staff meetings. With health and safety restrictions being lifted, our plan is to continue this
plan. Our school strongly identifies itself as a PBIS school, and we are committed as a staff to
create initiatives that will make our school community a safe, strong and dynamic culture and
build strength and capacity in our students to grow in character as individuals.
Connection to SD 73 Strategic Plan
●

Uphold inclusive, adaptable, and accountable district culture

●

Strengthen partnerships to lead, learn and work

Connection to Aboriginal Enhancement Agreement:
●

Learning is holistic, reflective, reflexive, experiential and relational - focused on
connectedness, on reciprocal relationships, and a sense of place

●

Learning involves recognizing the consequences of one’s actions

Our focus on social responsibility essentially sets the table for a safe, caring and orderly
environment in which both students and staff feel supported and inspired to grow in their
learning. As such, we will continue to be a school with a strong PBIS focus. We will continue to:
●

Meet regularly as a PBIS team to plan initiatives

●

Include PBIS on our staff meeting agendas, sharing and analyzing behaviour data

●

Plan den group activities that will support our school vision statement

●

Teach the virtues systematically, through morning announcements, in class, and in
monthly assemblies

●

Build on the success of our student leadership program, and provide our upper
intermediate students with opportunities to serve and lead in impactful ways

●

Provide opportunities for students to learn more about Secwepmc culture

Connection to SD 73 Strategic Plan
●

Uphold inclusive, adaptable, and accountable district culture

●

Strengthen partnerships to lead, learn and work

Connection to Aboriginal Enhancement Agreement:
●

Learning is holistic, reflective, reflexive, experiential and relational - focused on
connectedness, on reciprocal relationships, and a sense of place

●

Learning involves recognizing the consequences of one’s actions

Grade 4 Student Learning Survey Results

The student learning survey, administered to all Grade 4 and Grade 7 students in the spring
each year, BC wide, has many questions regarding curriculum and community. The above
graphs clearly indicate that our Grade 4 students feel a strong sense of belonging at Pacific
Way. They also show that our students feel very supported by the adults at school, and that
they feel safe. These are all encouraging results with direct connection to our goals and
purposes at PacWay. (the first blue bar in each of the above graphs is Pacific Way, the second is
SD73)

Student Support Plan
One full time and one part time Learning Assistance/Resource Teacher (LART) provide varied
support services to students, teachers and parents. In-class supports with academic adaptations
and recommendations, as well as out of classroom small and individual group supports help to
meet the needs of our 32 ministry category students.
●

●

●

●
●
●
●

Our LART teachers maintain 32 Individual Education Plans (IEPs) and work with
teachers and parents to meet as necessary to review and update the plans throughout
the year.
School based team meetings are scheduled regularly to address student academic and
behavioural concerns as they arise so that they can be addressed in a prompt, proactive
manner.
Our LART also helps to facilitate meetings with external district personnel, including
school psychologist, school and family consultant, occupational therapist, physical
therapist, speech and language pathologist and others as needed to ensure students
have all of the supports they need to be successful
Designated IEP students are supported as per their individual requirements by Certified
Education Assistants (CEAs).
Our 6 Certified Education Assistants are instrumental in supporting special needs
students and classroom teachers. Support was provided to 18 classrooms this year
Our LART also conducts Level A and B assessments as needed
English Language Learners (ELLs) are served by our district’s ELL teacher who makes
recommendations for English learning activities that are carried out by the LART teacher
and by classroom teachers where appropriate.

Aboriginal - Academic and Cultural Support
●

●
●

●
●

●

Aboriginal learners (approx. 10% of our population) are supported by an Aboriginal
Education Worker who provides in class support, cultural activities and projects outside
of the classroom as well as collaboratively teaches with classroom teachers, focused on
Aboriginal content
Classrooms include Aboriginal content wherever possible and classroom teachers are
versed in the First Peoples’ principles of learning
We are moving more into indigenizing our pedagogy by embracing these principles in the
way we teach numeracy and through strategies such as talking circles and inquiry circles
where students use a talking stick to make their thinking visible
Teachers are increasingly utilizing district Aboriginal Education teachers for
presentations in their classrooms, such as dance, story-telling and curricular connections
Celebrations such as Day of Sucwentwecw, Orange Shirt Day and Aboriginal luncheon
include parents and community members to help celebrate and honour sense of self and
partnership
Welcome signs in Secwepmc language

It is difficult to utilize student data at Pacific Way for most of the grade levels, as there is not a
significant enough percentage of students to gain a true perspective of their performance.
However, at the Grade 7 level, we have 7 aboriginal students . Below are samples of their
performance levels in comparison with overall students in that grade:
Term #1 Report Cards - Grade Seven Results
English Language Arts
Overall % of students proficient/exceeding = 65%
Percentage of aboriginal students proficient/exceeding = 71%
Mathematics
Overall % of students proficient/exceeding = 68%
Percentage of aboriginal students proficient/exceeding = 57%

Grade Seven District Numeracy Assessment

The above graph shows that our Grade 7 aboriginal students performed well on the District
Numeracy Assessment, both in comparison to the non-aboriginal students at Pacific Way and
Aboriginal students overall in School District 73.
Grade Seven Non-Fiction Reading Assessment

The above graphs shows that our Grade 7 aboriginal students performed well in comparison to
their non-aboriginal peers as well as other aborininal students in SD73.

As you can see, our aboriginal learners have overall performed well in both numeracy and
literacy in comparison with other aboriginal learners in School District #73. In terms of
comparing with our non-Aboriginal learners, in some cases they are performing better, in others
not as well. We will continue to monitor this, keeping in mind that at both of these grade levels,
we are looking at just over 10% of learners in total.

Throughout the year, teachers have been learning to incorporate the First Peoples’ Principles of
Learning into their lessons and units. K-7 classes have been learning about the core
competencies through an Aboriginal lens, incorporating Secwepmc beliefs about the four spirit
animals to strengthen community and connections.
Bear - “I can show courage and grow as a learner”
Salmon - “I can keep trying when something is difficult for me.”
Swan - “I can be respectful and include others.”
Coyote - “I can share ideas and listen actively.”
I believe that these concepts are a beautiful way to embody the good work we are doing at
Pacific Way Elementary school. We want to keep overcoming our fears, to keep persevering
through our challenges, to keep building an inclusive culture, and to keep growing in making our
thinking visible.
Professional Development Plan
As we move forward into the new school year, we want to ensure that the priorities which we
highlighted in our professional learning plan are strategically acted upon. Our professional
development committee, which is comprised of more than 50% of our teaching staff, meets 3 or
4 times a year to plan learning events which are in line with our school learning plan and
responsive to the needs of our students and the continued growth of our teaching skill sets.
Next year, we will be focusing on the cultural force of interactions, particularly with regards to
continuing to grow our culture of thinking, as well as building a stronger community. These
plans will incorporate:
● Deepening understanding of core competencies
● Developing skills in numeracy and literacy instruction
● Enhancing knowledge of aboriginal education
● Strengthening social-emotional programs and initiatives
● Collaborating to develop lessons and units which are aligned with our school goals

Appendix
Ron Ritchart’s Cultural Forces Wheel

District Numeracy Assessment descriptors

