Valleyview Secondary School
School Plan: June, 2021

School Vision
Valleyview provides a supportive community, focused on learning. Students will be given opportunities to develop the attitudes, knowledge and
skills necessary so that all students cross the stage with dignity, purpose and options.

1950 Valleyview Drive
Kamloops, BC
V2C 4C2
www.vss.sd73.bc.ca

Valleyview Secondary’s Learning Cycle
At Valleyview we are using Spirals of Inquiry as a meta structure to improve learning and achievement for our students. This means that our
school goals are identified by finding out what is going on for our learners (both students and staff), and then building a hunch on what we need to
do to address what is most important
The image below, outlines this meta framework. The collaborative inquiry groups or (LCs) are self-selected groups of VSS educators who work
through inquiries that are aligned with the school goals. These goals, the work we do, the structures we use, and the data we are constantly
collecting are all focused on putting learners at the centre and building horizontal connections.
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School Context
Located at the east end of Kamloops, Valleyview Secondary is a comprehensive high school of approximately 970 very diverse students! Fourteen
percent of our learners are of Indigenous ancestry, 40 % are involved in some kind of extracurricular athletics, just under half of our total
population is taking fine arts courses, 5% are taking District trades and transition programs, and 4% are involved in our Hockey Academy! Our
school culture is warm and inclusive with a strong sense of school spirit and student leadership.
Overall School Goals:
At VSS we will improve student learning and achievement by focusing on two OECD Learning Principles:
1.
Putting learners at the centre
2.
Building horizontal connections
Why these two goals?
Valleyview is working to understand that our classrooms are holistic learning
environments with the help of the OECD research and the First Peoples Principles
of Learning. When these principles are present in our environments, the conditions
are right for growing learner agency, well-being and competency proficiency. With
feedback from students, the staff chose two OECD Principles we felt would make
the most difference for our students - putting learners at the centre and building
horizontal connections
This school plan is proudly co-constructed by the teaching and support staff at
Valleyview Secondary. Staff meetings, instructional leaders’ meetings as well as
staff learning communities are all focused on our two OECD school goals.
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Alignment of School Goals to the District Priorities
OECD School Goal Indicators of Success

Connection to the District Priorities’ Indicators of Success

Putting Learners at the Centre:

Ensure each student acquires strong foundational skills and core
competencies:
● Students will graduate with strong literacy and numeracy skills
● Students will demonstrate growth in thinking, communication and
personal social skills

The learning environment recognises the learners as its core participants,
encourages their active engagement, and develops in them an understanding
of their own activity as learners. When learners are at the centre, they can
● Develop meta-cognitive skills
● Monitor, evaluate and optimise the acquisition and use of knowledge
● Construct their learning through engagement and active exploration
● Experience a mix of pedagogies including inquiry-based,
collaborative and service learning.
● Set higher specific and personal goals and are able to monitor them

Honour the First Peoples’ principles of learning and Aboriginal worldview
and perspectives:
● Students will experience learning through Aboriginal ways of
knowing and doing

Schooling Redesigned, OECD (2015)

Building Horizontal Connections:
The learning environment strongly promotes horizontal connectedness across
areas of knowledge and subjects as well as to the community and the wider
world. When horizontal connections exist in the environment, students can
● Learn that knowledge structures can be transferred to new situations
● See connections between the formal learning environment and the
wider environment and society.
● Experience authentic learning opportunities

Schooling Redesigned, OECD (2015)
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Ensure each student acquires strong foundational skills and core
competencies:
● Students will demonstrate proficiency in education , career and life
planning.
Connect students to their interests and passions:
● Students will apply their learning to address problems relevant to
their lives and communities.
Honour the First Peoples’ principles of learning and Aboriginal worldview
and perspectives:
● Students will experience learning through Aboriginal ways of
knowing and doing
● Students will appreciate how cultural identity shapes worldview

Overview of our Strategies and Checking our Progress
Listed over the next few pages are summaries of collaborative inquiries the staff have been working on over this past year. These inquiries address
one or both of our school goals, and as such, are the strategies we are using to attain our goals. Teachers have co-constructed this section by
answering the following questions which are very much a part of the Spiral of Inquiry Framework:
1. What specific descriptor(s) of either OECD Principle of Learning was your group curious about?
2. What scanning have you done in order to know what is going on for your learners? What new learning have you been doing to support
your action plan? In other words, which experts or researchers have you turned to? What new resources have you used?
3. What action did you take? In other words, what did you do differently to meet the needs of your kids?
4. How do you know you are making a difference?
Although the collaborative inquiries include evidence to support whether the outlined action plan is making a difference, it is also important to see
whether we are making a difference as a learning system. This involves identifying a theory of action and then testing it with the use of broader
data. This information is included in the section, “Overall Progress of our Goals”.

Theory of Action
If we focus on putting learners at the centre and building horizontal connections, and if we
use inquiry as a Framework to work towards those goals, we will see improvement in
learning and achievement for all of our students.
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Goal Addressed in this Inquiry: Putting learners at the centre and building horizontal connections
Inquiry
Members

OECD
descriptor(s)

What scanning did you do?

What new learning did you do?

What action did you take?

B. Hamblett
C. Waage
M. Faisthuber
S. Reves
M. Virgo
R. Regnier
B. Turner
J. Daniels
J. Joseph
T. Ned
D. Harris
E. Haffenden
M. Tompkins
J. Ehret

Learners
...are the central
players in the
environment
...construct their
learning through
engagement
...explore
connections between
their learning and
the wider
environment &
society

This year was more about scanning
for impact made on the school
population. School scanning included
anecdotal comments from Indigenous
and Non-Indigenous students from all
grades as well as broader school-wide
quantitative data that focused on the
equity gap that exists between
Indigenous and Non-Indigenous
students who are fully meeting course
expectations (percentage of those
achieving C+ or higher by grade in
core areas).

Dr. Scott Benwell and Kaleb Child Equity in Action Toolkit; Dr.’s Kaser
and Halbert - Spiral of Inquiry;
OECD Nature of Learning; Jennifer
Katz - Ensouling our Schools (Ch.
7)

The Téxemnem-kt committee of adults
and students to work through 3
school-wide initiatives all focused on
Indigenous student voice, building
leadership skills and working on
reconciliatory understanding and action for
all students at Valleyview. The committee
met inconsistently this year, but
co-constructed 3 school-wide responses:
Day of Sucwentwecw, Response to
Tk’emlúps te Sécwepemc discovery of the
remains of 215 remains of children;
National Indigenous Peoples Day

How we know we are making a difference:
Video evidence:
● Indigenous Transitions video outlining our work on equity at Valleyview in year one of the project and
were featured at the International Congress for School Effectiveness and Improvement: Being, Belonging,
Becoming - Improving Transitions for Indigenous Learners: https://youtu.be/JjxwjA51nu0
School-wide anecdotal evidence:
● Over 450 hand written notes of love, understanding and support were sent to Tk-emlúps te Sécwepemc. It
was evident that students were beginning to understand the connection between residential schools and
intergenerational trauma.
○ “I’m making a goal to sit down with my parents and teach them about what I have learned in
school about residential schools. I want my whole family to have better knowledge so we can
have reconciliation and healing in our community”. (K. P
● Students reported out on what they were learning and what acts or reconciliation they were committed to
working on in response to National Indigenous Peoples Day.
○ “... it is important to the Indigenous communities that we become the best allies we can be… I want to learn more words in the language of
where I’m from… I want to learn more about my Indigenous culture… I need to listen more and talk less”.
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Goal Addressed in this Inquiry: Putting learners at the centre
Inquiry
Members

OECD descriptor(s)

What scanning did you do? What new learning did
you do?

What action did you take?

E. Haffenden
supported by
Instructional
Leaders at
VSS

Learners
… are core participants,
… are actively engaged
… develop an
understanding of their own
activity.
… experience activities that
centre on their cognition
and growth.

One week into the school
year: initial scan on student
well being
October:
drilled
into
DEWRS data on wellbeing
May: Instructional Leaders
scanned students to find out
how we were doing with
regards to developing a
curriculum that hit all three
pillars of Katz’ framework
for well-being.

In two (out of 7) classes of English 9 during the fourth
quarter there was a final reflection that was completed
by students instead of a final exam. The reflection
was purposefully designed so that students could
engage meta-cognitively about specific tasks that they
completed during the term. Students were asked to
reflect on the tasks and give a thorough description on
not just what they learned but how they learned and
how activities and assignments fit into the three
domains of core competencies (Communication and
Collaboration, Creative and Critical Thinking,
Personal and Social Learning).

Through dialogue and
discussion about Jennifer
Katz
framework
of
well-being (from Ensouling
our Schools, 2018) we
began
to
see
how
purposeful
design
of
curriculum and assessment
can begin to meet student’s
intrapersonal, interpersonal
and spiritual needs with
regards to belonging.

How we know we are making a difference:

Quantitative Evidence:
Marks breakdown for Mr. Haffenden’s Q4 English 9 class
compared to All English 9 class marks.

Qualitative Evidence:
Final assessment in English 9 involved focused student reflection that connected learning to FPPL, curricular Big Ideas and core competencies as well as an
overall learning statement. “Over the course I learned about culture, religion, poetry and storytelling. All of these topics were taught in fun ways that gave you
the freedom of choosing what you would like to use…”
To view more examples of completed student reflections click here
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Goal Addressed in this Inquiry: Putting learners at the centre
Inquiry
Members

OECD descriptor(s)

What scanning did you do?

What new learning did
you do?

What action did you take?

The whole
staff of
Valleyview

Learners
…are building sense of
belonging
…regulating their
emotions and
motivations during the
learning process
...are constructing
learning through
engagement and active
exploration,
...are learning through
Indigenous ways of
knowing and doing

Scanning began with a
questionnaire for the whole
student body that looked at
how students were feeling
about being back to school.
From this data, it was evident
we
needed
to
address
well-being for our school
community. As we moved into
action (heavily guided by
Jennifer Katz Ensouling Our
Schools), we continued to scan
for anecdotal feedback along
the way.

Jennifer Katz Framework
on
Well-being
from
Ensouling Our Schools,
chapter 7.
We also
continued to come back to
the Spirals of Inquiry
Framework

We started with an appreciative look at what teachers
were already doing in their classes to nurture well-being.
This also informed us of staff understanding of
“well-being”. We then introduced staff to Ch. 7 in
Ensouling Our Schools to learn more about Katz’
Framework for Well-Being. We used this Framework to
measure our current practices and deepen them. Good
examples that touched upon all three pillars of the
Framework were shared at staff meetings as “learning
bursts”. Along the way, staff were asked to bring artifacts
of what they were doing and place them in a Padlet. The
Instructional leaders used this evidence to see where we
needed to go next. The year concluded with a scan of one
third of the student population for connections they felt
teachers made to the Katz Framework.

Jennifer Katz Framework for Well-Being Ensouling Our Schools, Chapter 7: Addressing mental health needs with all students
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Quantitative & Qualitative Evidence:
● All students were scanned in Sept, 2020, how they were feeling
left of page)
○ “I don’t feel safe with 1000 kids during a pandemic”
○ “I don’t have any friends in my cohort”
○ “I don’t like being around people again”.
● One third of students were scanned in June, 2021 (see left of
below)
● Students were asked whether they could see connections to Katz
Framework
○ Interpersonal: “This project was helpful to make my
relationship with my friends more positive. As we
accomplished this together it showed that we can
work together and do anything”.
○ Intrapersonal: “Acting makes me happy and I got to
work with my friends”.
○ Spiritual:”I highlighted that I was able to answer
what my gift was. Before this project I never
realized how I can talk so strong about all the
information I've collected”.
● Staff provided evidence of how they were nurturing
well-being in their classes

(see

page

Video Evidence:
One learning burst shared at the staff meeting in May (explained in more detail in the next inquiry): Connecting to the Community
Learning Agenda Evidence:
Well-being was a school-wide inquiry for all of us. As such, it was included as a focus for all staff and instructional leaders meetings as well. The following are
links to a few sample staff & instructional leader meeting slide decks:
● June Staff meeting: This includes an overview of what was covered in the learning agenda throughout the year.
● February Instructional Leaders’ meeting: This was the first time we used the Katz Framework to evaluate the artefacts presented by staff as evidence of
nurturing well-being in their own learning environments.
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Goal Addressed in this Inquiry: Putting learners at the centre and building horizontal connections
Inquiry
Members

OECD descriptor(s)

What scanning did you do?

What new learning did
you do?

What action did you take?

J. Dinsdale
S. Rife

Learners
…are building sense of
belonging
...are constructing
learning through
engagement and active
exploration,
...are learning through
Indigenous ways of
knowing and doing

Scanning began with a personal
reflection as Joy examined her
own mother’s dementia and the
impact that had on her life and
her relationship with her
mother. Sherri’s mother also
worked in a long term care
facility.
Discussions
with
students revealed many had
family with similar mental
health complexities.

Jennifer Katz Framework
on Well-being. As well the
class learned more about
living with dementia and
similar
mental
health
complexities
from
the
Alzheimer’s Society.

A unit in senior Textiles class was developed that
included the creation of “fidget mats” for elderly
people living with dementia. These 15” X 20” quilted
mats were made up of 6 sections to address a different
sensory need. Strong connections outside the
classroom were emphasized because they were given
to seniors in Gemstone Care Facility, and the money to
pay for the supplies was received by the VSS PAC.
First Peoples principles were evident in this project
because it honoured those who have walked before us
and included holistic learning by doing.

Measuring whether we are making a difference:
Video Evidence:
An overview of Mrs. Dinsdale’s Fidget Blanket project including student and teacher testimony can be seen here: Connecting to the Community
Anecdotal Evidence:
Students were interviewed about their thoughts on this project. They were given a copy of the Katz Framework for Well-Being and identified many criteria that
connected with all three pillars. Some of this evidence is seen below. To hear the whole interview click here: Student Feedback on Fidget Mat Project
Intrapersonal Well-Being: (for myself)

Interpersonal Well-Being (with others)

Spiritual Well-Being (my greater purpose)

… we learned a lot in that class… you
want to try your best on the project
because you want to make it the best
you can for the people, so you can be
proud of what you made...

… we were actively participating as a
group… I got the social contribution
because we are helping other people...

… this is really good for helping the community and stuff, and makes
everyone feel good that we are helping seniors… it is good to show how
much we care about our seniors…
… There are not a lot of people who know how to sew, and it feels good to
have that skill to be able to help someone else… some of my happiness
came from this project… it is usually the older people that are helping you
so it feels great to help someone older than you with something.
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Overall Progress of our Goals
Theory of Action
If we focus on putting learners at the centre and building horizontal connections, and if we use inquiry as a Framework to work towards those
goals, we will see improvement in learning and achievement for all of our students.

So… how are we doing overall with regards to equity?
The gains we started to see last year in the percentage of students who are fully meeting course expectations (C+ or higher) has not been sustained
for the most part. When we look at cohort trends, Social Studies courses seem to have shown the most consistent improvement trend over the last
three years.
Course Gr.

2018

2019

2020

SS 8

83

71

74

SS 9

56

77

68

SS 10

64

68

86

SS 11

72

64

68

SS 12

71

84

80

It is also important to note that in maths and sciences at the grade 12 level, Indigenous students are underrepresented.
● 4.83 % of students taking Math 12 are Indigenous
● 4.57% of students taking Science 12 are Indigenous
● No subject awards were given to Indigenous students in maths or sciences at any grade level
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With regards to equity in academic and competency recognition?
Although we have seen a fairly good improvement, Indigenous students are still underrepresented in year end subject awards. These awards are
given out by each department and students are chosen in a variety of ways based on academic merit or competency proficiency.
It is important to note that some departments included no recognition for Indigenous students, while Secwepemcstin Language awards were all
given to Indigenous students. These classes are made up entirely of Indigenous students. The table below looks at data which takes into account
the overall percentage of awards given to Indigenous students school-wide as well as school-wide excluding these language classes.
There are some interesting things to think about for next year… How can we increase the number of non-Indigenous students in Secwepemcstin
Language classes? Will the increase in awards given to Indigenous students continue to trend upward parity at 14%? Are we measuring the right
things in our year end awards to help us become a more equitable and inclusive school?

2019 - 2020

2020-2021

Total Awards Given

151 Awards

123 Awards

Secwepemcstin
Language Awards

4/4 Given to
Indigenous students

5/5 Given to
Indigenous
students

Total Awards minus
Secwepemcstin

1/147 given to
Indigenous students or
.68%

6/118 Given to
Indigenous
students or 5.08%

Total percentage
awarded to Indigenous
students

3.31 % of awards
given to Indigenous
students

8.94% of awards
given to
Indigenous
students
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So… how are we doing overall with regards to inclusion?
Our theory of action indicates that we will see improvement in learning and achievement for all of our students which includes those students with
Ministry designations. That said, you will see that we still have some significant work to do especially with our students with R and H
designations. Here is the percentage of students at Valleyview with a Ministry designation of R, H, Q and G:
5% with a Q designation (learning disability)
●
1.5% with an R/H designation (moderate to serious mental illness)
●
2% with a G designation (autism spectrum disorder)
●
The following shows the percentage of students who are fully meeting course expectations (C+ or higher) in each subject area over the last two
years. The highlighted percentages show a discrepancy of more than 20% when compared to “ALL” students.
Courses

C+ or higher achievement
ALL

R&H designations

G designations

Q designations

2019-20

2020-21

2019-20

2020-21

2019-20

2020-21

2019-20

2020-21

ADST

85.1%

85.9

28.6%

16.7%

85%

66.7

79.7%

68

English Language Arts

77.4%

76.4

33.3%

62.5%

44.5%

60

68.6%

20

Math

76.6%

85.3

45.5%

42.9%

58.3

80

64.3%

64.3

Science

67.4%

82.1

40%

50%

53.9%

50

68.1%

59.3

83%

86.9

33.3%

20%

72.8

50

67.5%

74.1

Social Studies

It is important to note that this year, the model for supporting students in learning assistance had to change in order to maintain learning cohorts
and work with a copernican system. Students were not scheduled with a block of time in their schedules. Instead they were sent to get help as
needed. This year’s data would indicate that the model was not as effective as it has been in the past and we will need to reassess how we support
students.
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So… how are we doing overall with regards to belonging?
So many of our inquiries have led us to the same conclusion that relationships
matter and when students feel like they belong, they do better in school. These
trend reports from DEWRS, are helpful when looking at how our students
feel with regards to their sense of belonging. (Note: Sense of Belonging:
Students who feel accepted and valued by their peers and others in the school;
Positive Relationships: Students who have friends at school who encourage
them to make positive choices.)
As well, some anecdotal evidence included in specific inquiries does look
hopeful in this area. When staff make purposeful efforts to build relationships and make learning meaningful, we are seeing that students begin to
feel like they belong. This will be a continued focus for us next year.
School Learning data from this school year as well as a few new questions to look at:
School Learning Data 2019-2020 School Year

Grade 10: 2019-20

Grade 10: 2020-21

Grade 11: 2019-20

Grade 11: 2020-21

Is school a place where you feel like you belong?

50% - many times or all
of the time

45% - many times or all
of the time

47% - many times or all
of the time

40% - many times or all
of the time

At your school, how many adults do you feel care
about you?

48% - Yes to 3 or more
adults

44% - Yes to 3 or more
adults

73% - Yes to 3 or more
adults

59% - Yes to 3 or more
adults

My questions are valued and welcomed by the
adults at my school. (I am heard)

28% - agree or strongly
agree

41% - agree or strongly
agree

47% - agree or strongly
agree

51% - agree or strongly
agree

Do you like school?

28% -many or all of the
time

-39% - many or all of
the time

At school do you participate in First Peoples
programs or activities?

89% - at no time

69% - at no time
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Next Steps for the 2021-2022 Year:
We are in our fourth year of this plan for Valleyview working with the Spiral Framework in our learning structure as a staff. Because of health and
safety restrictions, collaborative inquiry time was not possible for staff. That said our school-wide inquiry on well-being addressed the needs of our
kids, and slowed the inquiry process down for staff. This was an unexpected opportunity to revisit the framework and help to move people into a
place of understanding that the Spirals of Inquiry Framework is a mindset that can help us solve complex problems.
Next year, we will more than likely pivot again in our school schedule which hopefully will open collaborative time again. The following are a few
thoughts about where we need to go next:
● September ProLearning Day will focus on reviewing this plan, looking more closely at authentic learning as a pedagogy that promotes
well-being, and beginning to co-construct what our collaborative inquiry time could look like. This will be a great opportunity to explore
what matters most and how extra time could support inquiry as a whole school.
● With regards to equity, we are seeing some small gains. Next year we will need to learn how to be more purposeful in our learning design
which will help us check our progress sooner along the way.
● Valleyview is one of 10 schools in BC that is part of the Indigenous Transitions Project. We have completed 2 years with the guidance of
Téxemnem-kt. We have applied and been granted another 3 years in this project.
○ This is the year 2 final report for our Indigenous Transitions work: June 2021 Report
● Learning support is moving to a “Hub” model in the fall. The third LART position has been consolidated and a wall has been opened
between two classrooms. We are also incorporating “SOS 10” (Supporting Our Students) as a regular staff learning item to all meetings.
● We will continue to be curious about staff learning needs. Our recent survey designed by the OECD to look at your school as a learning
organization will help to guide our next steps. Below are a few emerging findings from this survey completed by Instructional Leaders.
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In conclusion…
As indicated in these early findings, Instructional leaders can see that
structures are in place and inquiry is encouraged but there seems to be
hesitancy amongst staff to fully engage in the process of improvement to
teaching and learning. Unpacking this complexity will continue to be a
focus for me at Valleyview Secondary for next year.
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