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OUR
CONTEXT

W

ESTSYDE Secondary School
is the smallest of the in-town
high schools in the KamloopsThompson School District. We
have approximately 690 students, 90 of whom
identify as having an Aboriginal heritage. There
are 37 teaching staff, 9 CEAs, 6 custodians, three
clerical, two counsellors and two administrators.
For several years we have been working in a few
areas which include our relationship with our
elementary feeder schools in order to develop a
stronger K-12 philosophy of education, as well as
developing our collective understanding of how
technology can transform teaching and learning.
We have invested in our collaborative learning
environments and our collegial relationships
through constant and focused collaborative work
time in our Wednesday connections blocks.

Our school is a true community school. We are
unique in the fact that we are an urban high
school but with distinct geographical isolation
which leads to a strong sense of community.
Most of our staff either live in Westsyde or graduated from here. We have a strong and thriving
sports focus. Our football, basketball, and rugby
teams are high performing. Our sport based
electives are very popular and well attended.
Creating choice with small cohort sizes has
meant that greater ﬂexibility and creativity in
course offerings is required. Increased multigraded elective offerings as well as increasing
access to senior academic offerings has been
a priority. Increasing the number of students
choosing more academically challenging paths to
graduation has also become a focus. Staff have
embraced the new curricular opportunities available through the redesigned curriculum thereby
creating more choice for students where limited
choice existed previously.
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SCHOOL
GOALS
GOAL ONE
To increase all students sense of belonging,
commitment and connection to their
learning through student voice and choice.
GOAL TWO
To improve critical and creative thinking skills
in students through personal goal setting and
meaningful and ongoing self-evaluation.
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FAMILY OF SCHOOLS

GOAL
To promote and encourage collaboration
between teachers within the Westsyde
Family of Schools.
Sense of Belonging
As a family of schools we chose to focus our efforts on really bringing a sense of
belonging to our school climate. At Westsyde Secondary this inlcuded creating
virtual assemblies, virtual community music concerts and co-hort competitions.
In addition, we started the process of creating an outdoor learning space. This
includes a few areas outside with picnic tables, lawn chairs and a soon to be built
deck and gazebo in our garden.
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STAKEHOLDER
ENGAGEMENT
In the 2016-17 school year, we began to engage with our
community over the direction we should be taking. Here are a few
of the processes we followed, along with the results of the input we
received.

PARENT
STAFF

Survey: we asked where
WSS should focus within
the District Strategic
Plan

STUDENT
Engaged in informal
conversations, plus
survey input

Activity to highlight the
values and ideals of
staff
The Result:

Respect
Staff indicated that we had a
problem with some student
behaviours which stem from a
need for a culture of respect.
These include: attendance, due
dates, lack of motivation, etc.

Student
Interest
All stakeholders placed a high
degree of value on having
students become able to
develop their own interests and
follow their own passions.

Foundational
Skills
Parents chose clearly to have
their children’s education focus
on skills needed for success in
life such as ﬁnancial literacy and
career planning.
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GOAL ONE:
STUDENT COMMITMENT
To increase all students sense of belonging,
commitment and connection to learning through
student voice and choice.
Strategies & Initiatives

Flexible Learning Experience
Students in the Flex program (Flexible Learning Experience) are able to customize their
approach to learning tasks as they prepare for learning throughout their lives. Students
may work to their strengths - working faster in some subjects and taking their time in others they find challenging. The Flex program values student voice and choice as they are able
to collaborate with their teacher and determine how to demonstrate the expected learning
outcomes.
The Flex program embodies Inclusivity as it is another way to get students into our building
that otherwise would be at home for a variety of reasons. These reasons may be due to mental health challenges, peer to peer conflict and in some cases, non engagement in a regular
classroom setting. The hope is to start students in the Flex program and add regularly delivered courses to their timetable as the year progresses.

Collective Efficacy to Create a Vision
Through the belief that our collective actions can positively influence the direction of the
school, we have created a Vision Statement.
Surveying the staff, students, parents and community we gathered over 1000 responses to
four questions to help us discover our WHY:
1. What are the greatest strengths of our school?
2. What do you think should be the purpose of our school?
3. What would success look like for our school?
4. What makes Westsyde, Westsyde? (at our core)
Vision Statement
Inclusive community, lifelong learners, committed to Westsyde.
Pride in ourselves, Pride in others, Pride in this place.
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Strategies & Initiatives
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Overall our data for aboriginal vs. non-aborginal students is very good. Using the charts above for Science 10 and
Math across all grades on the previous page, it demonstrates that we are doing very well in our efforts to acheive
equity for our students. Where we do see an opportunity for improvement is in Math 12 as we did not have any
aboriginal students sign up for Pre-calculus 12 in the first half of the year. However, with that being said we did
have some sign up for it during that last part of the year. It would be good to encourage aboriginal students to continue with higher level math in grade 12.
Taking a closer look at Science 10, we do see some imbalance between aboriginal and non aboriginal students
when it comes to achievement. This is prevalent in most subjects except Math and English 12 as can be seen by the
table below.

We continue to work as a staff to embed aboriginal content and are committed to weaving aboriginal pedegogy
throughout our curriculums. This year has been a step in the right direction but there is still a lot of work to do.
We will do this work together as a staff and make sure First Peoples Principles of Learning becomes an integral part
of our courses.

Attendance

All Learners
89.9%

Aboriginal Learners
88.1%

English 10
Math 10
Science 10
Socials 10
English 11
English 12

70.1%
75%
77.8%
73.6%
74.2%
77.8%

69.3%
77.3%
74.3%
69.8%
63.1%
79.2%
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Mental Health First Aid
As part of our goal to increase all students sense of belonging, the adults in the
building did some inservice on youth mental health focusing on the four most
common mental health disorders including substance related, mood related,
anxiety and trauma related and psychotic disorder. Armed with this new found
knowledge our staff are well prepared to interact confidently about mental health
with the young people in their classrooms, during breaks and lunch and during
extra-curruicular activities. The key takeaways were:
• Increased awareness of signs and symptoms of the most common mental health
problems.
• Decreased stigma related to mental health
• Increased confidence interacting with individuals experiencing a mental health
problem or crisis.
• Increased help provided to indivuals in crisis or experiencing a mental health
problem.
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Westsyde Secondary School Learning Commons
is an inclusive and collaborative space that welcomes all learners. We recognize the right of all
learners to develop information literacy skils in
order to participate fully in society. In order to
do so, the learning commons and its staff support
learners in a information seeking and provide
them with a wide range of high quality resources,
both electronic and print, that reflects the diversity of our community, and our goal of providing
more voice and choice. In addition, the learnng
commons provides space for students and staff to
ask questions, be curious, investigate and
collaborate in order to contribute new information. Our goal is to ensure that learners graduate
as information literate adults who read for pleasure, who can collaborate and solve problems, and
who also have a desire to continue learning for
the entire lives.
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VOICE AND CHOICE IN READING
This year at Westsyde we started a Literacy Block that runs for 25 minutes, four days per week.
We asked ourselves a couple of questions when determining whether to create this Literacy Block.
Why Read?
•

Students who read for pleasure perform better on reading tasks (La Marca, 2004, Krashen,
2016)
• Multiple studies show a correlation between reading for pleasure and success in school
(Hughes-Hassel &Rodge, 2007)
• Readers know more about literature, history, science and culture and have improved vocabularies (Krashen 2016)
Reading has more impact on student’s achievement than any other activity in school (Miller, 2008,
p.52)
Why Read at School?
•
•
•

Students read more and continue reading into their adult lives
Having access to books at school can mitigate some of the effects of poverty on students
Students cited time to read at school as the main factor for increasing motivation and interest
in reading

Voice and Choice in the Library
•
•

Taking students recommendations in the library helps engage students
Help students make choices rather than being prescribed books

Aboriginal Content
We need to continue the process of learning how to effectively and sensitively incorporate Aboriginal
content, Aboriginal traditional knowledge, Aboriginal history and First Peoples Principles of Learning, all the while, learning from the unique and valuable voices of our local Aboriginal communities.
Students will build:
• empathy towards the thoughts, beliefs and feelings of others
• collaborative problem solving skills
• comfort with ambiguity and change

13

Data & Progress
20172018

201819

201920

268

200

200

Lates (%)

1.95%

1.46%

1.46%

Failure rate (%)

2.99%

2.6%

2.6%

Attendance rate (%)

89.9%

90.5%

90.5%

Number of clubs

3

7

7

Student led initiatives

3

3

3

n/a

1

1

Data Collected
Office conduct reports

Informal student surveys

We are proud that we incorporated inclusive strategies in our core referrals. 91% of our students
that were successful were able to stay in the subject specific classroom setting and benefitted from a
variety of inclusive strategies. These strategies included:
•
Demonstrated their learning and received feedback
•
Escalating degrees of choice, both as individuals and in groups
•
A problem-based learning approach
•
Students and teachers work together to make their learning engaging and visible
•
Extra time in class/break and lunch to complete work
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Students who failed at least one class and did not receive any CORE support
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GOAL TWO:
THINKING COMPETENCY
To improve critical and creative thinking skills in students through
personal goal setting and meaningful and ongoing self-evaluation.
Strategies & Initiatives

Spirals of Inquiry
Our English department set out to collaborate on tackling a changing
curriculum with a focus on social emotional learning. We have been
creating resources to scaffold self regulation strategies from grades 8
to 10 to be used in English classes as a school wide strategy to help students succeed and develop grit. This process came from a deep and
thoughtful scan of our data, including a student voice focus group.
This process has helped our staff set professional goals, and our aim is
to have students increase their self awareness enough to set their own
meaningful goals.
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Our Presentation of Personal Learning is a
great example of personal goal setting and
meaningful and ongoing self-evaluation.
Both our Career Life Education and Career
Learning Connection classes fully embraced
the self-evaluation as well as linking it to
our Spirals of Inquiry.
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Data and Progress
201617

201718

201819

n/a

n/a

n/a

n/a

2.01

1.73

78.8%

75.1 %

80.5%

Data Collected
Literacy Assessment
Num Assessment Average
Percent A, B, C+
Core Competency S/As

on file

on file

see below

Effort Baselines
G

64.2%

64.4%

66.5%

S

25.1%

26.1%

24.4%

N

CORE
COMPETENCY
SELF
ASSESSMENT
Our continued
progress in the
development
of a Core
Competency
SelfAssessment
tool is now in
the third year.
We are looking
forward to
refining the
process. Here
is an exerpt
from the goal
setting section
from a grade 9
student.

10.8%

9.5%

9.1%

NUMERACY INITIATIVE
Empty Classroom: Pre-Calculus 12
Year

Average

Failure rate

2015

68.3%

9.7%

2016

70.1%

4.8%

2017

73.1%

4.4%

2018

73.2%

2.5%

2019

78.3%

1.9%

2020

Inaccurate Data

Inaccurate Data
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WHAT’S NEXT/RECOMMENDATIONS
We need to continue the process of learning how to effectively and sensitively incorporate Aboriginal content,
Aboriginal traditional knowledge, Aboriginal history and First Peoples Principles of Learning, all the while,
learning from the unique and valuable voices of our local Aboriginal communities.
•
•
•

»
»
»
»
»
»
»

empathy towards the thoughts, beliefs and feelings of others
collaborative problem solving skills
comfort with ambiguity and change

Mentorship among staff
Students transitioning from feeder schools or from grade to grade
Parent connection/engagement
Self regulation
Response to Intervention and process
Visible presence of authentic and cultural representation in the school
Feedback
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PROFESSIONAL
LEARNING PLAN
a practical roadmap

W

HETHER THROUGH school-based learning, district professional learning, or collaborative teams of
teachers engaged in improving practice, we hope to further our professional growth. What you see
presented here is a timeline that integrates both goal one and two, as well as a plan to create a vision,
work on becoming more inclusive and focusing our efforts on embedding more Indigenous

pedagogy.

INCLUSIVE
ENVIRONMENT
EFFECTIVE
FEEDBACK

Effective
feedback
not only tells
students how
they performed
but how to
improve the
next time they
engage the task.

September

FIRST
PEOPLES
PRINCIPLES
OF LEARNING
We need to continue
the process of learning
how to effectively and
sensitively incorporate
Aboriginal teachings
and traditions
into our learning.

October

At Westsyde, we
understand inclusive
practice to be the use of
interactive strategies that
acknowledge and value
diversity. We can beneﬁt
from inclusive practice and
experience diversity as a
resource that enriches our
teaching and learning.

December
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CONNECTIONS
ABORIGINAL
PEDAGOGY
How can education be reconceptualized to include
indigenous pedagogy? We
will look at classroom features,
teacher communities, culture
and climate, and the external
environment.

FAMILY OF

SCHOOLS
Creating a new culture sometimes
starts with a development of
new structures and systems.
With the addition of Westsyde
Elementary we used this
opportunity to bring our K to 12
professional staff together for
collegial conversations focused
on student learning. We hosted a
K to 12 staff meeting as well as
Professional Development day
with the focus on Inclustivy. We
hope to continue to have our staff
work together either individaully
or as a school wide group.

Our family of schools
will look at opportunities to do a better job
of transitioning students from our feeder
schools.

February

SUSTAINABLE
CULTURE
Communication, collaboration,
and co-creation are central to
our plan. We want every step
of the process to be something
that engages staff in the work
because they believe that it
can and will make a difference.
When we start to see the
results of the changes, we hope
that the momentum becomes
self-sustaining. This will only
be possible through careful
iteration and a large amount of
persistence.

SCHOOL
LEARNING
PLAN

SECONDARY
COLLABORATION
Transition of
students from
feeder schools or
grade to grade

This
time will be
invaluable to our goals
and their progress. This
time will be used to
both develop tools and
monitor their use, as well
as track data and share
successes and failures.
Staff are starting to
report excitement in the
fact that these goals will
re-invigorate our work in
our collaborative groups
and provide a new sense
of purpose as we develop
collective efficacy.

Throughout the year,
connections time will
give opportunities for
departments and other
teacher clusters to present
their progress to the whole
group. Successes and
frustrations around changes
to student input will be
shared in an effort to grow
the culture.

April

This is year 5 for our
plan so we will spend
time as a staff reevaluating our goals.
This may be a change/
rewrite/or deletion of
our previous goals. we
will look at aligning one
of our goals with the
District Priorities.

REFLECT
AND
DEBRIEF
We refocus, reﬂect, and
post-mordem our year’s
progress. We share in
successes, and make
changes to our focus
as needed, perhaps
implementing more
tools or pulling back on
others.

June

